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FOREWORD

The Issues of glvi] and human rights for the handicapped have had a major effect
on our soclety. Several pleces of federal leglislation, later adopted as state R
regulations, haye been at the forefront of change.in the dellvery of speclial education
services. This leglslation Includes The Education for All Handlcapped Children Act
(P.L. 94-142), The Vocatlonal" Rehabl]lfaflop Act, Secflon 504 (P.L. 93~112), and The
Amendments to the gpcafional Education Act (P.L. 94-482),

All of these mandates describe our soclety's com;7¥menf 1o qual ity programs for

hangg:?pped sTudenTs,'Insludlng special attention Yo career and vocationa! development.
. ’ 7 | <

Each law also outllnes and requfres adherence to the concept of "least restrictive
environment"--the notlon that, to fhe maximum exfgqf appropriate to thelr needs,
handlcapped $tudents should be educated with thelr nonhandicapped peers. A
hand | capped sTudenT shouid not be placed In a segregated or restrictlve setting unless
It can be shown that the student kannot benefit from a less restrictive program, even
with the use of supplementary aldp and servlﬁes.

These manuals have been evelbped To-clarlfy roles and_ﬁpsponslblllfles of school
staff and parents In providing programs to meet the career and vocational education
needs of mildly to moderately handicapped students. | bellieve that you will find the °
materials extremely helpful. | commend their use and appllication In the interest of
forwarding our commitment to the provision of outstanding educational opporfunlflqs for
our exceptional students.

Michasel P, Marcase
- SuperIntendent of Schools

. ‘ K\~\ ‘ | .
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The Dljlslon of Career Education and the Uivislon of Special £Education of the
School District of Pnlladelphia are proud to Introduce this serles\of manuals on
critical aspects of Lareer education for exceptional students. Our dialogue In
planning these books has strengthened our conviction that including career education
. Instructional goals at every grade level Is essential to the development of an

appropriate program for all <hildren, .

- The manuals ;eflecf the Phlladelphia School Dlsfrlc+'s ef forts to lmplemenf the
fol lowing Career Education goals for axceptional students: - v

i. To assure that ail students leave the Philadelphia schoals
with the skills, kowledge; and attitudes necessary to galn .
- and malntain employment or to continue their education .
or TraTVlng to the fullest extent possible . .0

access Ible to all students without regard to)sex or other ' .

2. To make all career development and vocationa) prbgrams
traditional occupational stereotypes

A
3. - To assure the accessibllity of all career devélopment and
vocatlonal programs to students with handicaps

4, To increase school-rgiated work site experiences and . ..
employment opportunities for In-schooi youth ¢

5. To assure that occupational tralnlng programs respond to
the present and projecfed‘%mploymen? needs of the communlity

Faith In the exceptional student!s capablsties Is critical In achleving these
goals. Every student can learn, and it is Incumbent upon us as educators to ensure
that students do learn to the best of their individual abiiity. An Increased awareness
of career educatlon projrams and our related roles--as adminlstrators, teachers,
counselors, and parents--wil| foster the development of an educational program that
real izes the potential of each exceptional child. It is with this approach in .mind
that these materlals have been developed, and we urge you to use them to improve

Instructional programs for exceptional students. L. )
Win L. Tillery Albert |. Glassman
Executlive Director . Executive Dlrector
-« Divislon of Speclal Education Division of Career Education
- - w
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"districts and the National Center could work together on common prloflfleq in career

. ’

The Alliance for Career and Vocational Educatiqp. s a consortlum of school

n | R o senoe! )

districts from-across the country-and the.National Center for Research Ii Vocational
kY . .

-

Education at The tho‘%fa;p Unlversity. Thd consortlum was formed so that sghool

-

and vocational educatlon.

. m N '
Thls cooperative arramgement creattas a "muitiplier

effect" whereby each school district, In addition
. &

.

to the outcomés and services for which It has,

contracted, aiso receives the products developed

%

by other Alllance members. Thus, schpol districts
L] ‘, -

.

are able to develop and .mplement comprehensive

- ¢ °

programs at far less expense than would be pogsible

ERIC
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by working alone. The oufcomq§ of the Alllance research and deveiopment efforfs‘have

. .4

enabled member districts to provide Iincreased flexibillty lIh career and vocational:

education programs that address the needs of all sfudents. Alliance training programs

and materlals have also enabled members to expand from traditlonal forms of Instructlo

to the deveiopment and,management of individuallized programs. ,
| 2.
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? The enactment of .leglstatlop and the subsequent development of regulatlions and

L v

guldeilnes affecting educat lon for handlcapped Indlviduals have a major Impact en

« o
. 4 '

é vocatlonal educatlon and Its coll?ﬁoraflon wffh speclal educatlon.

:.
#

The School Dlstrict of ﬁh!fbdélph)a contracted with the Natlonal Center for
. . \
.

Research Y Vocatlonal Educatlon, the Alilance for Career and Vocatlonal Education, for
. i . :
asslstance with the development of a comprehenslve staff development plah for speclal
- N +

nd career. educatlon for handlicapped “youths Thls project resulted In the deve!opment

v -~ . - 3

of the Pollicy and Procedures Manua! and elght role~speciflic Tra!nlﬁg manuals that

comprise a comprehenslve staff development package for collaboratlon between specla!

and vocatlonal educatlion In the Schoo! Dlstrlct of Phhkladelphla.

[

The materlals have an overall, theme of "Career Planning and Vocatlona! Programming

<

for Handlcapped Youth,”" The Pollicy and Procedures Manual !s-deglgned to proylde a.
\ ’ , -,
conceptual and programmatic overview of the career planning and vocatlonal programming

.
-

processes for hand!capped youth In the Phlladeiphia School Dlstrict. The manual

A \

communlcates Phllade!phla’s commltment to approprlate career planning and ‘vocatlonal

f .
programmling for handlcapped youths. The elght tralnlng manuals are deg?sged to be

selevant to the speclﬁdc needs for the fol{ow!ng groups:

Adminlstrators and Suverv!sors

°
e Principals V R
e Teachers '
e Supportlve Service Personnel a
e Psychologlsts .
e Student Evaluatlon Personnel
) Counselofs: » v éﬂ .é?
e Parents :

Q 4 '
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°® .

. Each manual contalns an overview of the opportunities for each school staff:or
L

L

faculty member to assist handlcapped youth in career planning and vocational education,
o . : RN o
In addltion, thHe manual confalns,role-sbeclflc responsibilitles, incfuding activities

.

and proojected outcomes. - . ,

¢ -

v

Pollcy and Procedures Manual /// : . »
Major emphaslis ls placed on the functlons of the Child Study Evaluatién. Team
© (CSET) and the development of the,indlviduallzed Educatlon Prégram (1EP) as structures

for conducting the assessment, evaluation, and fol low-through for vocat lonal p lacement

and supportlve services. The manual also Includes information on'jull service -

imp lementat lon of vocatlopal programming for handieapped youth and the procedures
Sy .

necessary for the monitoring and evaluatlon\of programs. °

n

The Policy and Proéedures Manual further ldent!ifies the definitjons and legal

(Y

Implications that provide the guidellnes for programmatic structure and focuses on the
> l »
\

process and procedur és necessary§te provide career planning and-vocational programming
- 4 . k- ] Y .
'{‘.

-
for handlicapped youthe Also Included!?’e a.gIQ§sary, several appendices, and a

compr ehens!ve bibliography conTaInIng‘sfafe-of—fhé—arf reference maTer?a]s. T, C 4

&

The Pollcy and Procedures Manual and role-spec”flc manuals are to be presented qs”
< P .

A4

v

3

a part of & comprehensive staff-development plan deslgned to assist school staff }ﬁ
’ . . . ’ [} v»‘f
provfdlng car eer planning and vocational programmln% of the highest quality. f”

! N (4
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Program Adminlstratjon

¢

Effecﬂ\ve central and district offlce adminlistration of vc;caﬂonal educatlon

v

programs for handlcapped students Involves sever‘al key factors:

\

4
e Intfense commH‘menf from the hlghes‘r levels of auThorHy In the

.schooi dlsfr!cf

e Deveiopment and Implementation of a long~range, concep‘rually
sound plan for’ program deveicpment .

e Ongolng cooperatlon and ilnkagé with all relevant school

B

P

district brog'rqms and services

P

t‘..

..
i

Ongoing curricuium deveiopment designed to ensure that ldstructlon
» '1s relevant to the job market and student needs

.

Ongo!ng staff developmenf designed to address ef fective program .
Impiementation .

N\

The cofnrh!fmen# necessary for the design and Implementation of quallty programmlng

‘ @'n vocatlonal educatlon for the hénd'fcapped was Inltlally expressed In the Phljadelphla
) A : _ -
Intermedlate Unit Ptlan through the statement of general goais and objectives. The

&

deveiopment of the PoHc} an*-Précedure‘s Manual In thls serles of documents, as well as
> . »

the development of thls speclflc manual for central or‘d!s‘rr!‘c‘r offlce adminlstrators
" * \ .

and supervisors, Pr‘ov!de a more thorough descriptlon‘of thls _commH‘menT.AThe

comm! tment can be mea;sured' through carefui evaluatlon of vocatlonal education

g .
v " -

placements and student progress.in those placements In the Immedlate fdu'rur'e.

) .
-4 -
A
) l ' ' . T 5
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®Tnfor ced” through the administrative structure developed by the

school dlstrict. Both the Divisidn bf Spectal Education and the Divislon -of Career”

. . , . ,
Educatlon report direcfly to the Assoc!a‘re"SuperlnTendenT for External Operatlons, who

- . -
.

. hag’ adminlstrative authority In the Intermedlate un.!f structure,

: y ' * v D
g . o Progra'm Developmenf F’Ians-'-

-l -

’
v

/ A Iong—range plan for program developmer;f !n vocaﬂonal educatlon for <he

e va

_handleapped, Is described ‘In a comprehensive fashlon Through the Pollcy and Procedureés

(X . “"®

- Manual and the elghf-rolefs‘peclf!c manuals of ‘thls’serles. The following statements

‘provrde a revliew of the major elements of -that p'l."z_an: .
e A k!nde?g'ér_feq through twelfth-grade currlculum In career d_evelopn'\e'nf .
Y _ that Is already “available for regular -students shall be Implémented with ’ '
! appropr!a‘re"adapfaﬂons for all hgnd!capped students, This ef fort wiil
* bd Implemented by regular vocatlonal educatlon teachers with supporf from
. o specjal educaﬂogeachers. ~-y . @

- .
’ .

e Access to all vocatlonal educaﬂ,eq programs wiil be avallable, when
approprtate, for handfcapped students. '

\
3

° The deferm!naﬂon of appropr!afeness and program descrlpﬂons will
k evnlve from the mulﬂdlsclp”nary team evaluatlon (CSET) and IEP
devel‘opmenf processes. These procedures, which are “fully descrlbed
In #he Pollcy and Procedures Manuai, form the framewor k for all decls!on

P

Te : *Jpaklng wlth regard to sTudenT plannlng. -

. ' e ‘ , 10
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l ® A sTrong‘commlfmpnT to parental Invoivement through parent tralnlng
programs, adherence to procedural safeguards, and the aétlve encourage-
ment of parental parT!praTIo‘ Inwthe CSET .and 1EP processes are °
expresslons of the school district!s commltment to parental Involvement
In the educa®hlon of handlicapped students. “ AN

.

~9

® Adherence to the "j|east regTr!chve envlronmenfu cohcepflprovldés‘. ;§>// ,
that handlcapped students wlli particlpate In reguiar vocatlonal ' v
programs with approprlate supportlve services™as the major environ-
mental strategy. . ‘

-
.

e Alternative vocatlonal education programs will be establlshed for more
sevefély handicapped students so that ali handlcapped students wilii
experlence Instruction In the prevocatlonal and vocatlonai domalns.

e The Dlvislon of Career Educatlon, Divislon of Speclal Educatlon, and \
the dlstrict offlces wlil work In a very close, cooperative s
fashlon to deslign and. Impiement pollcles and procedures and, subse- .
quentiy, to provlde ongolng support to buliding princlpals and through -
princlpals to schooi staff so that the Implementation of the long-range
pian wlli be delilvered In a cooperat!ve and coherent fashlon. The
specific responsiblilties for each of these o}flces are descrlbed
In later sections of thls manbal, ' .

e Competency-based Instruction wlii be the primary focus for curriculum
" development and Instruction In vocatlonal educatlon programs. '
Currlculum development wiii focus on providing an expanslon of entry-

level job sklil tralning opportunlities for mlldiy handlcapped students.
. .

.

The provislon of staff development related to these plans for ail admlnlstratlve

and supervlsory personnel In thelr reSpecT!vg offlces wlil be a further expresslon of

. *the llnkages‘requlred to Implement thls plan, '

Q S ) o . 11 .l éi
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. a ;
handlcapped students, wlth the primary purpose of providing a contlnuum of service ¢

_ _ C ) "
The fu!l“éé?peraf!ve support of both the DlvIslons of Career Educatlon and

Dlvislon of Speclal Educatlon wlil be utlilzed to estabilsh a varlety of Instructional

. 7

PN - v
settings so. that all handicapped students can recelve meaningful Instructlon In the
. . - S
prgvocatlional’ and vocatlonal domalns, The expertise® of the Dlvislon of Career

Educatlon shouid be utlilzed In estabilshing such acffvlflqs for mdre severely

~

optlons that wlil altow for maximum flexIblilty and movement of s+udents through the

contlnuum. A model for a contlinuum of vocational educatlon servicef Is provided In the

a5

.
fol lowlng dlagram,

Activity
Cencer

Teaching job and
related skills using
poverful methodology

Workshop Program
raining ahd production activities -
a aheltered workshop vith.low atudent-
to-ataff ratio

,.Speclal Vocational Education

Approved vocational programs in center for handi-
capped pupils who experience difficulty in large school
aettinga,

Regular Vocational Education

Programs in Cowprehensive High Schools. Area Vocational Technical
chools, and Skillas Centers adapted with special materials, equipment
and personnel.

Regular Vocational Education
No_Specisl Support Servicea

Teble 1: Hierarchy of options for vocational education of handicapped pupils,
l(:« from leaet to moat reéetrictive.




The expertise of the Divislon of Speclal Educatlon and of spec!af.educaflon

<

‘disfrict office staff wiil be avaliable to the Offlce of Career Educatlon, school
SR :
princlipals, and vocatlonal educatlon teachers so that appropr!afg Ins tructignal

t
- »

'adapfat!ons and' the application of appropriate relatetl services are avallablie for ,

-.

handicapped students placed In reguiar vocatlonal .education programs,

-

Competency-based Instruction

\

-

)

Competency~based Instruction Is the tocai point for the delivery of Instructlon

that Is relevant to the job"market and student needs., A description of the

v
-~

competency-based approach Is provldgd In Appendix A, This approach to Instruction Is

further reinforced through the active particlpation of advisory comml es In
" /——\/ '

vocatlonal educatlon, ‘Materlals reievant to the dutles of such advisory councllis are,

-
[

provided, In Appendix B. The appilcation of curricula and Instructional adaptations for
handIcapped students, as well as buliding access!iblilty and varlous other procedurai
concerns for handicapped students, can be Incorporated Into the competency-~based

Instructional plan, The Dlvision of Speclal Educatlon accepts the primary

o>

responsiblilty to provide technical expertise so that these mod!flcations can be

understood and Implemented. . -

.ERI
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The competency-based currlculum In vocational education Is part of the
: > _ )

klndergarten through twelfth grade approach In career development. The appllcatlon of

.

a comprehenslve career development program for handlcapped students Is vlewed, In and

of Itseif, as an Instrument for expanslon of vocatlonal educatlion opportunltles. It

o

'|' should be expected that students wili be better prepared to proflt from vocatlonal

v

educatlon followlng thelr learning experiences In such a céreer~deve|opmenf'program.

s

s
Staff Develophment

-

4

Ongolng staff development speclflcal iy related to of fectlve program !mplqmenféflon

1s of critical Importance. The materlais prov!ded-Lp.These manuals wlil be presented

to relevant audliences as a beginning polnt In the Implementatign of a long-range pian

* for. vocatlonal ‘'education. The provision of sTaff’deveIopmenf'énd ongolng technlcal

asslstance wlil be vlewéd as a primary functlon of all adminlstrative and supervlsory

personnel. Guldellnes for effectlve staff development are provided In thls document

for ut!llzatlon by supervisors In the fleid. A coordlnated approach to fleld

)

supervislon between The,D!v!S!on of Speclal Educatlon, district ofklces, and the

¢ ’

Dlvislon of Cearer Educatlon willl be of critical Importance in the !mplemenfa?ion of

thls plan. In generél, the speclal educatlon personnel wlli provide the expertlise In
the adaptatlons necessary for-meeting the Indlvidual needs of handlcapped students,

d N .

whlle career educatlsn wlli be responsible for suﬁerv!s!on and Improvement of
. ‘ o

17
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I'nstructlon related 1 vocatlonal programmling. Al Chilid Sfﬁay Evaluatlon Team (CSET)

members have staff developmenTvrespons!b!l!flés In terms of thelr speclaitles; thls

1

ghsures adherende to procedural safeguards, the authentliclty of the CSET anq 1EP

processes, and general, Improvement of the evaluatlon, assessment, and program plaﬁ;!ng
&
pracflces.' The Dlvislon of Speglal Educatlon Is responsible for completing a

comprehens]ve sysfém for personnei development as part .of 1ts compllance wlth the

state plan and submlsslion for funding under P.L. 93-142.

Program Mon!toring and Feedback

-n

. L}
“Glving teachers reievant feedback from classroom vislts for the purpose of’

increas Ing the qualffy of “nstructlional pregrams has always ﬁéﬁed a probiem for schoal

. - )
gdmlnlsfrafors and supervisors. The 6?obiem Is compounded for speclal educatlon by the

advent of P.L. 94~i42 and Its rlgorous requirements for complilpnce.

¢ .
The Speclal Educaj!on Program Checki!st was deslgned to asslst personnel In
Voo
malntalning procedural compllance as weli as to provide feedback regarding the quallty

of the Instructlonal program. IQe elghteen-1tem checkilst Is dlvided into flve major

’
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toplc areas:

. ’ 1 ‘ ; : {
individuallzed Education Plan (1EP) ‘ o«
. ‘ .

Record Keeplng . ) s

Materlals and Equlpment

Planning fonry Cléijpﬁom Interactlions
o . r/‘ -

Working with Other Pegsonnei S .

~

Inciuded in the Specia} Eduéaf!on‘Program Checkilst package are the followlng:

+

" Manuai , ) ’ ) é;’ '
Cover Page (see Appendix C) - ‘ ;
3 a

Summary Sheet A (see Appendix C) . .

Summary Sheet B (See Append!x4C) ‘ '

The manual provides a raT!dnalé for every item In the checkiist, Demographlic

data and a space for dlagramming the classroom arrangement are provided on the cover - )

v . .
page. Summary Sheet A Is used to complle observational data over twotvisits. Summary ¥
Ve : N
3 . * . [ 4

Sheet B Is provided as a means of documenffhg-Fecommendaflons that result from
. ¢ o ‘ﬁ
teacher/administrator dlaicgue. .

. s .

[ . . «

* The School District of Phliadeiphia Is committed to the pﬁ!losophy and cencept of
. ~ . N

Individuailzed Instructlion for all handlcapped sjudbnfs under the gu!del!néé of Pele

.-

'/// 94-,42. Thls projegt represents an attempt fo devise a process for Interpreting and .

FRIC . R I
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* Thus, the results of thls dlatogue provide spec!fic documented recommendatlons to be

3

O

MC ’ . | L

- -

x ) .
“vislt, the adminlstrator also documents observatlons on each checkilst Iteme Upon

L
/ -
A ]
- ' * Y
Imp tementing these prlorfﬂes.y‘lf also provides a model for teachers tand
{‘rf T ‘ - . Q . '
administrators to work together to ensure the appropriate deilvery of services to
. . : S, ) & '
handlcapped s tudents. - ‘ ! : . .
: ’ Y o . v . - Y
I The checkllst format provlides Information 'abou;r the cla_ssrsom from the ‘ L

Il
.

‘pgpsp’ecflveé of both tfeacher and adminlstrator. The teachers are asked to rate thelr '

ievel- of attalnment for edch of the sectlons: In-the checkilstse Durlng the classroom

2 . -

'

] ° .
compietion of Th\e checkilgt, There Is an opportunlty for .the adminlstrator 'and teacher

to dlscuss thelr perceptions of the ciassroom, operation, -Flnally, an objectlve
. @

goai-oriented recommendatlon Is proVlded as a @uncf!ongi outgrowth of the checkilst.

v

imp leftented by the teacher, adm!n!sfrafor, or ofhér personnel (e.ge, counseior,
: . - °
Ther.aplsf, and so forth). - Lo

3
'

Each recommendation wlil be mon!tored via time |1nes, and future-use of - the
checki fst w!l'l provide comparative da‘ra.‘l’o rate progress,
Thls checkllst and manual wiil facllltate éompl!ance to Po.Le 94-142, ef foctive
. : B . . ’ R

classroom structure, and Indlviduallzatlon of Instructlon, From thls process comes a

model for relevant; ongolng dlalogue between teachers and administrators that will

enhance the quallty of the Instructional program for -handlcapped students.

S 26
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Through the implementatlon of the pollctes and procedures presented In thls

. ’
P \1anual, further modiflcations of the Specia! Education Program Checkllst may be needed.

- However, thé conceptual structure and utlilty of the checkllist argue for !Js use as the

baslc Instrument f_br adminlstrators and supervisors In terms of Intefaction wlth

L oN

speclal educatlon teachers. Further, the components of-sound speclal educatlon

programming may be, viewed as essentlal components !n."rhe provislon .of comprehens!ve

-career .aeducatlon programs, so that the checkllst may be used as a sfarﬂng polnt for ¢

thé mon!toring of #fg speclab educatlon student!'s Involivement In career education

~ ’ - s

\ programs. '
"
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Q : THE SCHOOL DISTRICT OF PHILADELPHIA .
e B BOARD OF EDUCATION
DIVISION OP SPECIAL EDUCATION 3
. Stevens Administrative Center - st Floor -
13th and Spnng Garden Streets
Philadelphia, Pennsylvania 19123 S
MICHAEL P. MARCASE TS& : 35‘i -7221
Superitendent of Schools December 4, 1981 o
WIN L. TILLERY .
Executive Director - . '

TO: District Super'intendents
Principals J
Special Education Administrative and Supervisory Personnef”

RE: Special Education Program Checklist

Through a federal grant, summery, institutes have been designed and provided to o
principals, vice principals and other school administrators related to special
education procedures, programs and resources. The institute accommodated approx-
imately 120 administrators in the period between 1978-1981. .

In addition to participating fn staff development sessions, the administrators
were involved in the development of a classroom-observation checklist to be used
by principals and other administrators in monitoring special education programs in
“their schools. It was recognized that providing teachers with relevant feedback '
from classrgom visits for the purpose of increasing the quality of instructional
programs posed a problem for school administrators compounded by the advent of
P.L. 94-142.with its rigorous requirements for procedural safeguards.

¥ .

Thus, the Special Education Program Checklist was designed by project parti-
cipants to_assist administrative personnel in providing feedback regarding the ’
appropriaf%ness of the instructional program while maintaining adherence to procedural"
safeguards. The checklist is divided into five major topic areas: Individualized v
tducation Program-Plans, Record‘Keeping, Materials and Equipment, Planning for
Classroom Interactiohs and Working with Other Personnel. .

o

The Special Education Program Checklist is provided at this time for your caré-
ful review. It 1s anticipated that your study of the Special Education Program
Checklist will result in a sensa of enthusiasm for its use with teachers wnicn
matches that of the administrators who participated in fts development. This mate-
rial is provided to.you with the full support of, the undersigned administtative

"offices in the firm belief that the regular use of this instrument will zake a

significant positive impact in the administration and monitoring of programs in N

special eduE!ﬁiQ:;
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P
Special Education Program Checklist
< : I . T
\ +* Developed.by % ~ : .
. . Tsaining Project for Prlnc1pa15 and Superv150r5
. . + . Title VI, EHA-D, P,L. 94-142 . ‘
-~ i . *
- P i N v .
d . .
) Schoal Districs of ‘Philadelphia
-~ : AN
- rd
) - Dr. Michael P. Marcase, Superintendent of Schools M
Dr. Bernard R. Rafferty, Associate Superintendent, External Operations J

Dr. Win L. Tillery, Executive Director, Special Education

’ Mr. Thomas C. Rosica, Executive Director, Federal Programs 4
. ‘ December 1981 .
. . , - A ‘
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Special acknowledgément is given -to'Herman Axelrod, Eileén -Dwell, and

Russeld Sgro, who ‘developed the program checklist, and to Charles Colgan
~ and Deborah Stone, editors. [ e «

~

v

0
~

The contents of this manual were developed under a grant from the U.S,

Office of Education. However, the contents do not necessarily represent

the policy of that agency and endorsement by the federal government
should not be assumed.. .
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,J o, Special Education Program Checklist .7 *

Introductign
- o

Giving teachers relevant feedback from classroom visits fory the purnose
of increasing the quality of instructional programs has always posed a
problem for schofl admipistrators and supervisors. The problem is egmpounded
for Special Education by the advent of Public Law 94-142 and its rigorous
requ1rements for compliance. . .

The Special Education Program Chacklist was deSIQned to assist personnel
in maintaining procedural complijance as well as’to prov1de Peedback regardlng
* the quality of the instructional program. The ktghteen (18) Jtem checklist is
divided into five maJor topic areas ’ P

I - Individua)ized Education Plan (IEP) :
Il - Record Keepiﬂgv - » ) L N
I1.- Materials and Equipment  _ - .

IV - Planning for ‘Classroom Interactions °

V. - Working with Othef Personnel i ' ‘ .
Iﬁcluded'ip the Special Education Program Che¢klist package are:
Manudi . ' . ot L . ‘s

Cover Page N
o

* mnary Sheet A
9 L]
* Summary Sheet B

The Manual provides a ragionale for every item in the checklist. Demo-
graphic data and a “space for d1agramm1ng the classroom are provided on the
coversheet. Summary Sheet A is used-to complle observational data over two
visits, Summary -Sheet B is provided as a means of documenting recommendatiqns
that result from teacher/administrator d1alogue

The School Dlstrlct of Philadelphia is committed to the philosophy and
concept of individuaiized instruction for 211 handicapped students under the
guidelines of Public Law 94-142. This project represents an attempt to devise
‘a process for interpreting and implementing these priorities. It also provides
a model for teachers and administrators to work together to ensure-the appro- .
priate delivery of services to handicapped students.

26
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The checklist format provides information about the classroom from the

perspective of both teacher and administratar. The teachers are asked to

‘. rate their. level of attainment. for each of the sections in the checklist.

During the classrdom visit the administrator also documents observations on
each checklist item. Upon completion of the checklist, there is an opportunity

for the administrator and teacher to discuss their perceptions of the classroom:

operation. Finally, an objective, goal-oriented recommendation is provided as a
natural outgrowth of the checklist. Thus, the results of this dialogue provide
specific dofimented recommendatfions be implemented by the teacher, adminis-
trator or-other personnel (e.g. coudselor, therapist, etc. .

Each recommendation will be monitored via timeline , angd futu?ﬁ use of the °

checklist will provide comparative data to rate progress.
« w Y - .

This Checklist and Manual facilitate compliance to P.L. 94-142, effectivg
classroom strugture, and individualization of instruction. From this process
comes a model for relevant, unguinghdialugue between teachers and administrators
which will enhance the quality of the instructional program for handicapped
children, - '

“




.

About the Cover Sheet

The cover page of the Special Education Program Checklist is desic-ad to
establish.a profile of the classroom at.the time of the administrator's
observation. The following describes each item on the cover sheet:

School: {The school name and program location, e.g. Annex,
main building, etc.)

Program: (Type of program, e.g. SED, TMR, etc.)

Teacher: (Teacher's full name)

Aide; (Name of aide or aides)

Room #:  (Place wﬁére class is teing held)

Principal/Supervisor: (Eull nane of.person filling out checkiist)
Date: (Déke of visitation) V

Time: (Starting and ending time of visit)

No. on rol}: (Total number of student on teacher's roll)

Present "in class:- (Number of students physically present
in classroom at time of visit)

.Present in mainstream: (Mumbers of students present, but attending
mainstream classes at time of visitation)

Present in therapy: (Number of students present, but invelved in
Zherapy at time of visitation) .

Total present: (Sum of those listed in preceding 3 items)

Subject of lesson: {Description of content areas being taught,
- e.g. reading, grooming, etc.) .

Format: (Description of grouping pattern{s) during the lesson,
e.g. large group, small groups, individual, etc.)

Room Arrangement: Space has been left on the cover sheet for the observer
to sketch the arrangement of furniture, dividers, and materials in the classroom.
Typically, when discussing program development with a teacher, the administrators -
will make recommendations based on one visitation-or observation of theclass or,
program. : -

Often a graphic representation of the room arrangement provides {rsights
Jnto certain modifications that may be beneficial for the program delivery. A
diagram of seating patterns, use of room dividers, furniture arrangenents, and
traffic flow, is helpful in discussing optimal environments.

=
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each item in the checklist.« To facilitate use of the scale, the rationale-is - ) -

 About the Checklist : ) N

The checklist is designed for easy use during ¢lassroom observation.
Each item is represented on a scale from 1 to 5, with a continuum of options
listed directly below the scale. The user circles the number that most
closely akproximates the conditions found in the classroom being observed or
rated. Dggg recorded on the checklist is used to compile the summary sheets ...

* found at th ‘conclusion of the checklist.

This portion of the manual provides a description and a rationale for -

not repeated on the checklist itselfy therefore, the user is cautioned to keep
this ‘manual hindy should any question about'an jtem arise.

I. Individualized Education Plan : : ©

The first portion of the checklist deals with the I.E.P. The Indiyidual- '
jzed Education Plan is an’essentjal component of the Education for all Handi-
capped Children Act (P.L. 94-142,.1975). The 1.E.P. assures a partnership .
betueen the parents of the handicapped child and the school in preparing the «“
student's entire school program. This innovation has been hailed by parents,
educators, advocates and legislators as the most important feature in program

planning for handicapped children. e

There are seven mandated components in the I.E.P.: primary assignment,
related services, duration of services, current levels of functioning, annual-
goals and short-term objectives, assessment methodology for attainment of
short-term goals, and program review dates. In addition, the person responsible
for program implementation (usually the principal): is lisied‘on the cover page.

In order for the IEP to be utilized properly, a copy must be kept in the
cTassroom and referred to regularly. “The objectives must be monitored and
progress recorded on the IEP,.and the objectives should b% updated regularly.

Items a through e deal with the IEP.

a. IEP in the classroom

LT D Tt Sup L et DI PO K it D LT LT PRI 1

all iep's . : * ' some IEP's ) no 1EP's are
are ‘available ' are available available in
in classroom ° in classroom classroom

Explanation: The school should have two copies of the IEP. One should be in
the confidential ‘Child St dy Evaluation Team file (usually located in a locked
file in the office) and tha other in the child's classroom. It is essential that
the teacher have a. current IEP in the classroom for every special education child
on roll. T .

_g .
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b. Assessment of attainment of IEP goals

S5m-n )

S | 2

all IEP's con-

.tain documen-

tation of the
attainment of
short-term objectives

some IEP's con-

tain documen- .
tation of the short—
term objectives

no IEP*s contain
documentation
* of attainment
. of short-term
" objectives

Explanation: The short—term objectives section of the IEP should contain a

~

N - statement zbout the criteria for successful performance and haw that pariormance
will be assessed. Before teaching to the objgctive. the teacher should test the'
child to determine his/her specific competency in that area. An indication that
the teacher has done so 'should be noted on the IEP. :

- i

»

i

Cc. Pupils engaged in fasks as delineated by the IEP

L . 4 3---- ---2- -- 1

work samples " documenta- no documentation -

or other » tiom avail- available for

documenta- able for any goals in the :
tion avail- some goals IEP .
able for in the IEP

all goals

in the 1EP ~

. Explanation: The IEP should contain goals and objectives for the child's. total
i special education program. Evidence of the child's daily work should be Supported
by work samples, charts, graphs, progress reports, anecdotal reports, curriculum
checklists and/or any other system which will document the child's day-to-day
classroom activities. If the child is mainstreamed into a regular class and no
program modifications are necessary, the goals and objectives within the regular
- ) education curriculum do not have to appear on the IEP.

ERIC
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d. Annual Go'a’l's

R e L et Jomrmrm e e r e 2 el
annual goals some annual

are a re- goals are a

flection of reflection * :

the student’s of the stu- ha
present edu- dent's pre-

cational sent educa-

levels as tiomal levels- -

stated in e as stated

the [EP in the IEP Y

o

none of the annual
goals-is a reflec--
tion of the stu-
dent’s present
educational levals

as stated in the It

Explanation: The annual goals are broad-based in nature. They should be derived

-from the child's current levels of functioning as noted dn the 1EP.
. require monitoring in regard to criteria for successful performance,
all broken down into component/objectives, as defined in item "b"

progress in all areas stated on the IEP.
samples, criterion-referenced checklists,
other means that will objectively ‘
* failure in.a specific skill or behavior.

’ K
JAruntext Provided by ERIC M : ) .
., ' e )

They do not .
since thay are

of The Checklist. Y

e. Short-term objectives
5 v——— 4 3-en e 1 ‘
all objectives some objectives none of the ob-
seem related seem related - Jectives
, to annual ’ ".}o annual goals related to an-
. : goals - .ndal goals
. [ . : ' .
« Explanation: The short-term objective is the basic structure of the handicapped
. "child's special educational program. Objectives in any one area (i.e. reading, math,
. etc.), should be subsumed under the annual goal for that skill area. Also, the
. . short-term objectives should reflect the current Tevels of functioning and realistic
expectations for the term of the IEP. . . : . ‘-
I1.", Record Keeping . '
The second portion of the checkh‘? deals with record keeping. It is .
essential that the special education tfacher keep ongoing records.of the student's

These records can be in the form of work
notations of specific skill attainment
charting, frequency counts, baseline data, formal and informal inventories, or any
document instruction and ultimate acquisition or

]




The benefits of this objective record-keeping system are fouas when children
move from teacher-to-teacher (i.e., one school year to another) or clasg-to-class
{i.e., mainstreaming). Everyone involved with the child wil1 be able to translate
the data into exact, current lewels of functioning, thus enabling him/her to provide
relevant and appropriate instruction. HNorm-referenced data (i.e., grade equiva- .
lents, percentile ranking, age levels) are also helpful, but in no way should those
-, data be used in lieu of specific documentation of skill attainment. ’

\ Items f through i deal with keeping records.

f. Student file system

TR AR L SR mm—oee N . 1
student files some student no student files
. available files avail-. available in
. in class- able in classroom
(<\ room c1assroom‘

Explanation: The teacher should have a folder in the cldssroom at all times
on every student in the class. Minimally, this folder should contain: a current
IEP, work samples, baseline data on behaviors, informal testing results, and anec-
dotal information of critical incidents. Any other information pertinent to the
effective delivery of instructions is, of course, a desirable addition to the folder.

&

S g. Individualization of instruction . T
\
R L Temmamn K R 2mmmmmececme e 1
Y

teacher's plans teacher's i teacher's plans

D reflect a va- ’ plans reflect do not reflect
riety of assign- a variety of a variety of as-
ments and activi- assignments signments for
ties for . N and activi- the individual
each child ties for some child

Y children

- Explanation: The keynote of special education for handicapped children is .
that the instructional programs are individualized according to demonstrated needs.
The teacher must be cognizant of individual differences, and know how to plan for
children according to: patterns of development, current levels of functioning,
— learning styles, perceptual-motor ability, prognosis for achievement in the areas
to be taught, and any other considerations which may be relevant to a specific
.. child. Individua}ization does not necessarily mean a child working alone with
. \ . . .

[ .
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relevant materials and being taught and refnforted by methods which are krown to
be appropriate for his needs on the basis of the data derived from the initial and
ongoing evaluation processes. R

*

Recorded teacher observation of social and/or emotional behaviors

h
5

- O SR c T TS, ]

all observa- some observa- . no observations
tions of stu-. ) tions of stu- . of studant be-
dent behav- dent behaviors , kayiors being
iors being being taught taught are re-’
taught are are recorded corded R
recorded
Explanation: Most IEP's will have at Jeast one goal for social-emotional be-
havior. Baseline data and post-test observation results of the-intervention must be
noted on the IEP. A desirable addition would be a separate write-up of the program
used to effect the behavioral changes, with supporting documentation of the success
of the intervention.

Informal testing

. 2 1

informal”test some student's . no evidence of

data ip all files have in- informal test

student’s formal test ~ data in student's

files data . files :
Explanation: Mast of the skills taught in the special education classroom will
be monitored on a criterion-referenced testing basis. This will necessitate teacher
designed tests which will reflect the acquisition of the specific materials being
taught. These informal tests should be in each student's file. .

TII. Materials and Equipment .

Items j and k refer to the instructional materials and classroom equipment
available to the students. /

ERI
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3. Individualization of materials

5 c—————— L it LT 3 2 - 1 .
. ?\ . N r \;
all pupils - some pupils no pupils v

Y

work trith mate- work with mate- with materials
- rials that re- : rials that re- . that refltect i
flect indiv- T flect individ-- dividual func-
idual func- ual functional . tional levels

tional levels levels

Explanation: Individualization of materials refers to the concept that materials
are to ba selected by referring to the achievement levels and learning styles of =
each student. Thus, sjmal progran would kave all pupils using materials whica
reflect their specific Séhi!venent Tevels and learning styles. Under no circumstznces

!should a student be gi\)‘e materials inappropriate for his needs, jyst because the
rest of the class/group are using them. : ‘

P v

k. Suitability of furniture and equipment for a particular exceptionality
being served in that classroom .

LT L R ettt X b et e 1 / .
all furniture . . some furniture * no furniture and
and equipment and equipment equipment suit-
suyitable for suitable for = able for needs
needs of phys- needs of phys- of physical and
jcal and learn- ical and learn- learning require- v )
ing require- : ing require- N ments of stu-
ments of stu- . ments of stu- &= dents in the
‘ depts in the dents in the’ class
class class :

Ex.glanation: The types of furniture and equipment and the physical v
condition of the classroom are important in providing an atmosphere which fosters
opportunities- for meeting the unique needs of handicapped students.

2 ‘ The needs of the mildly handicapped closely approximate those of their non-

’exceptional peers. Desks and furniture used in the classroom should be size-and-
height-appropriate. Classroom modifications such as learning centers, room dividers
‘and study carrels are sometimes desirable for special-needs students who are labeled
as Learning Disabled (LD), Socially and Emotionally Disturbed (SED), or Educable
Mentally Retarded (EMR), due to their need for a more highly-structuted learning
situation. Special Education program philosophy also focuses on attainment of indi-
vidual goals as stated in the IEP: thus, the furniture and equipment should be
appropriate for the attainment of the IEP goals.

v
-

The more severely handicapped have somewhat different needs, and this. is
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reflected in the types of furniture and equipment that should be a part of their
program. Some additions could include: mats, wedges, wheelchairs, rugs, com-
munication boards, and/or other specialized furniture and equipment which has been
designed to* meet the needs of these handicapped youngsters. Furniture and equip-
ment in a program for moderately to severely impaired youngsters are at times of
the utmost importance in program implementation and in facilitating goal achievement
as stated in each pupil's IEP.

IV. Planning for classroom interaction
"Items Y, m, and n'refer to the social enviromment in the classroom.

Intra-class groupings

T ? O C T 1

all objective
data on aca-

demic skills and

behavior is
used in de-

tersfining intra-

class grouping

some object-
ive data on
academic
skills and be~
havior iss
used to de-
termine intra-

no objectiye
data used for
placing stu-
dents in intra-
class grouping

class group-’
ing

Explanation: Intra-class grouping refers to using students' academic abilities
and behaviors as a basis for instructional groups. It is not feasible or desirable
to have a purely individualized special education program that does not provide
opportunities for peer interaction. When small-group instruction is appropriate,
the basis for group composition should be determined by both academic and behavicral
characteristics. That is, objective data for both specffic academic and social skills
should be the.criteria upon which a special education teacher bases his decision for
intra-class groupings. -~ ’
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m. Pupil Responsibility
5 et SUE S : 2 -
pupils carry . & puﬁi1§ do nof
out individual carry out»in-

,assignments in-
-.dependently

dividual assign-
- ments independ-
Q ~ ently.

Explanation: Pupil responsibility for his/her role in the classroom process
is a major goal of special education. Specifically, pupil responsibility refers to
that part of education which fosters indepenience in appropriate situations rather
than dependence on peers or the adults in charge.

One of the philosophies of special education programs, as well as the intent
of P.L. 94-142, is to make each handicapped student a productive member of our
society. This can be achieved through careful p]anning, with opportunities built
into the program for encouraging responsibility in the classroom, school and
community. The structuring of tasks and directions, along with a classroom climate
that enables pupils to carry out assigned tasks independent]y, may be viewed as a .
program which meets the global goal of independerice.. This concept is appropriate
for all levels of handicapping conditjons, mild to severe. Pupil responsibility
encompasses not only completing given assignments, but also complying with social
behavior standards that are a part of every instructional program.

!

n. Peer Cooperaqdon
T el L T L K S ] 1
pupils some-

pupils help each pupils never help

other with times help each other with-
classroom tasks each other classroom tasks
with class-
room tasks

. _ . ,
] Explanation: Peer cooJ;cation is a necessary component of a special education
program because it encompasses those social skills we not only expect of children
in the classroom, but of each other on a daily basis. Pupils enrolled in special

‘programs should be encouraged and reinforced for helping each other in both social

and academic tasks. Peer coopera®ion in programs for the mildly handicapped should
approximate the same types of peer tutoring and cooperation that is encouraged in
regular education programs. The ongoing effort for organizing peer cooperation may
need-more careful planning and coordination than.in the regular education program.
The need for such cooperation and interaction is essential if all of the various
levels of §ocial and academic functioning are to be met as prescribed in each
youngster's IEP. Current educational levels, and social/emotional adjustment will
determine* how pupils will be assigned to work with their peers.

.
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V. Morking with Other Persinnel

. . R
The last section of the giecklist deals with staff interactien. Horking

with other personnel is in t in the multidisciplinary team concept, riot only
«In" the identification phase for a potentially handicapped child, but in the imple-
mentation of the ongoing therapies as well. In addition fo the clinicians who
work with the special education program, there are aides, special subject ‘teachers,
and administrative personnel whose ‘involvement must be monitored and, at times,
coordinated by the special class teacher.

s

Items o through r deal with working relationships.

.

9. Respoqsibi]ities of c¢lassroom aides

1 %\
aide's respon- " role of aide » no clear role :
sibflity is de- ° is defined ) ever defined for
fined in wrig- : ] only by dis= . classroom aide

ing -*\\€;fsion O
C . . ,.w"‘"’ :

Exg]anation:p In order for a special éducation program to opera{i at an effi-
cient level, the Tole and responsibilities of the aide must be well defined and
operationalized. -Supervision of the aide should be a.joint effort between the princi-
pal and teacher. Ideally, the duties of the program aide-should be discussed and -
placed in writing. Such duties not only include daily responsibilitieg, but also.
Job 1imitations ?1.:.,-instructipnal planning, direct instruction, etc.). When the
roles and responsibilities of the aide are put into writing, the dynamics of teacher/
aide interaction are improved and activities are understoad and agreed upon by the
principql, teacher and afde. . ) ;

N
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&

p. . Daily schedule for aides

Buomoamecamnnn A mmmmmmmmoe S e Qs o o]

scheduled scheduled du- no schedule for

duties dur- ties during aide's duties has

ing instruc- -~ finstryctional - , been written-or.

tional per- periods have . discussed

fods are in been discussed

writing =~ » but are not

written

Explanation: A daily schedule for the aide is necessary if the special education
teacher is to fully implement the goals and objeetives as described in sgach student’s
IEP. The daily schedule provides the aide with understanding and knowledge of his/her
responsibilities. A written schedule of specific ‘job duties further clarifies and
defines tRe school day. There should be specific times for activities such as material
duplication, instructional support, escorting children from busses or any other duties
that are contractual and have been discussed by teacher, principal and aide. A
written . daily schedule for the aide saves teacher time in daily supervision and pro-
vides more time for spupil supervision. It also allous the principal to monitor the
types of activities that are ongoing in a special education program.

’ .
.

e

Utilizatich of school-based ancillary personnel

a variety of re- resource per- resource ‘per-
source personnel sonnel serve sonnel do not
serves teachers teachers and/ serve teachers ’
and/or pupils or pupils og1y and/or students
on a regularly when called :

scheduled upon

basis

. 4. .
Explanation: Utilization of schopl-based ancillary personnel is required to
provide each special education student with a comprehensive program that meets his/her
individual needs. . :

The operation of special education programs requires that continual communica-
tion occur among staff members. School-based ancillary personnel include the
Psychologist, Educational Evaluator or Instructional Advisor, Speech Therapist,
Physical Therapist/Occupational Therapist, Vision and Hearing Itinerants, and any
dther personnel assigned to a building on an itinerant basis. Regular consultation
with such professionals by the teacher provides the input necessary for moni toring

the progress of each student. This system provides the support and documentation

~
,

-

-
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It can also serve as a data base for requests for
.changes in staffing patterns. - S

*

3 | | - .
required- for appropriate educational programming. Teachers may consult with b
ancillary personnel about material selection, instr

uctional strategies, assignment, "
group dynamics or individual concerns, classreom management, procedures, reinforce-
ment- schedules, community resources for student and/or family, medical problems,
social/emotional problems, and other areas relating to concerns regarding handi-
apped children. : .

r. Related Services

. -
§amamnn mmmemeana 4---------’-;-~--3-—--------: ----- ORI | . ! i_
all related ser: some related - ‘ no related ser-

- vices are being 2 ’ services are vices as'speci-
provided: as . . being pro- - . fied by the IEP-
specified on ' . vided as spge- ’ are being pro-
the IEP ified on ﬁ vided - -

' : IEP

- Explanatfon: .Related services are a mandated component of the IEP. An appro- : B
priate special education program is one in which all of the instructional areas are T
befng met, and related services described on the 1EP {i.e., transportation, speech, .- =
PT/0T, counseling, mainstreaming, etc.) are being provided. A1l services-described e
on the IEP must be a scheduled part of the special education

pupil's school program.
When the services described on the IEP are riot being provided, the overall special
education program for the imdividual is not in compliance with

local mandates. ’ . )

federal, state and . .

It is desirable that the special educ
and times that these services have been pr
of ancillary services js available.
of services mandated op the IEP.

atfon teacher keep a log listing the dates
ovided, so that documentation of receipt
This log provides information about the delivery
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SUMMARY SHEETS A and B

Introductijon

*ary"sneet A wad designed t%.provide the pfincipa] and teach
ov

of the results of the Special Edutation Program Checklist:

Sheét B provides space for recommendations that will improve the ove
of ghat specia) educational program. o ]

The Shnmary Sheets provide a vehicle for the principal apd teag
a dialogue about their perceptions of thé special education progra
dialogue, the future direction of the program should be determined.
data generated by the Special Education Program Checklist. Priori ;
established and a strategy for change identified.' This system ena "the princi-
pal and teacher to determine their perceptions of critical program o31s and
fosters the communication of professions for continued program imprggement.

.
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SUMMARY SHEET A
B .
e Item Ratings

Summary Sheet A provides the teacher and principal with-the opportunity to
place thei¥ Item Ratings side-Qy-side. This enables. the teacherdjnd principal
~t0 colpare their observations of overall ‘program implementation #hd thus
[pvides a springboard for objective dialogue regarding program developnment.
There aLe seven columas on the Summary Sheet. The first cofumn is provided
for the date of the observation ,of those items on the checklist. The checklist
itens are summarized and listed in the second column. The third colymn (Rating)
is divided in half so that teachers' and principals' ratings can be placed
side-by-sidg. The subdivisions in the third column are labeled “T* for teacher

on the left and "p* for-principal on the right.

Some Items or Ratings may need a brief comment and space for such is
provided in the fourth column. More comprehensive comments should be nbted on
the- appropriate section on Summary Sheet B (Recommendatioris). :

Coluans 5, 6 and-7 mirror columns 1, 3, and 4 in their content and applica-
tion, and are used for: follow-up visits.




SUIMARY SHEET 8

Recommendations

. .

N . o
Discuss with the teacher those areas which need change and determine who will
" be respansible for the changes. Under the apprepriate heading {i.e., teacher, °
principal, etc.}, list exactly what changes are to occur, by what date they are
- to occur, and what additional resources ?pgop]e and/or material) are necessary.
For example, if the IEPs were not being kept in the classroom, the princinal
and teacher would agree that it is the teacher's responsibility to secure them.'
Therefore, under "Teacher" the following objective might be stated: "A current
IEP for each child in the class will be kept in a folder in the teacher's desk.
Date of implementation - immediately." If the furniture or equipment and
materials are not appropriate, it may be the principal's responsibility to
-initiate action to obtain the needed materials. Determine with the t8acher the
date of your next visitation. .

piease keep in mind that the Special Education Cﬁecklist was designed to
promote a joint effort to improve the overall special education program. It should
not -be used for the purpose of observation or teacher-rating. * .

.
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SAMPLE ROOM ARRANGEMENT
(DIAGRAN)
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A Claszroom Deagn for Emationally Disturbed Children
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NOTE: This diagran ts from The Emotionally Disturbed Chﬂd in the
Classroom by Frank Hewitt, Boston: Allyn & Bacon, 1968,
p. 233, - ¢
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COVER SHEET

. SPECIAL EDUCATION PROGRAM CHECKLIST

Schaol: -

Date;

Program:

' Time: ] :

Teacher: )

No. on roll:

Aide:

Present in Class:

Room #:

Present in Mainstream:

Principal/Supervisor

Present in Therapy:

¢

Subject of Lesson:

Total Present

[

Fq;gg;%

N

Room Arrangement (Diagram)

f

' Draw above a diagram of the physical arrangement of room

AR :

44
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CHECKLIST

~ Directions:
“Cirele the number on each five point 5c:1e below that best descrihés'the program.

L. IEP
a. IEP 1n classroom ’ - : : .
3 R S—— X

R

1

-3

5 S
. . ' Y

a1l I1EP's are.available

in classrogm .

some 1EP's are avai\able
in classroom

no lEP's are ;vai1ab1e
in c1assroom

(? . 'b. Assessment of attainment of 1EP goals ‘ L :
s -- 4 FOT SR

some IEP's contain docu-
mentation of the short-
term objectives ‘betng
taught

all IEP's contain docu-

mentation of the at- 4
tainment of the short

term objectives being

taught

sr

¢. ' Pupils engaged in tasks as delineated by the IEP _'_'

1

. no IEP's contain docu-

mentation of attainment
of ‘short:term objec-. -
tives being. taught .

1

5 , Sp—) -3 e eemnaa?
documentation avail-
able for some of
goals in the IEP

work samples or other
documentation avail-
able for goals in the-
1EP

- d. Annual goals ' -

~N

- avajlable for any

no documentation -

goals in the IEP L

1 [

5 — 4 . --

some annual goals iré
a reflection of the
student's present edu-
cational levels as

annual goals are a re-
flection of the stu-
dent|s present educa-
tional levels as
stated in the IEP stated in the IEP .

r ‘ :

[y ' . . -

‘ERIC . | o o

~

none of the annual
goals is -a reflection
of the student’s
present educational
levels as stated on Qf
the IEP
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e, Short term objectives e

el } .

F-Y

.

.

an objectives seem
related to annual
goals

Record Keeping

. f. Student file system
6

all students have a
student file avail-

-able in ¢lassroom

g. Individualization of instruction

5. - -4

+
)
]
)
*
1
2

teacher's plans ref{;ct
a variety of assignments
and activities for each
child

all obsgrvations of
studeny behaviors being
taught are recorded

i. Informal testing'

informal test data

.in all wtudents’ files

T — T ————

Jouue e 2

) . . _ L
some objectives appear

to be related to annual

goals :

v,
none of the objectives
seems to be related to-
annual goals

1

some students have
student file avail-
able in classroom

no student files are
available in
classroom

~—--1

2= mow 2 - -
I3 ¥

teacher's plans re-

flect a variety of

assignments and activ-

ity for some children

"h. Reckrded teacher observation of social and/or student behaviors

teacher's plans do not

reflect any variety of
. assignments for the

individual child

L L . 2u -

some observations of : no abservations of stu-
student behavior being dent behaviors being
taught are recorded taught are recorded -
3ocermencmena SN S mem—m——— B |

some student files have
informal test data

"

. 48

.
“

no evidence of informal
test data in student
files

P
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111. Materials and Equipment . -
* ) : . .
j. Individualization of materials Lo .
‘ I~ 4 3 - DY, |
all pupils work with é“_ / some pup11§ work with ] no pupils work with .
materials that reflect materials that reflect . materials that reflect
individual functional N individual functional : s individual functioral
levels - levels . lgvel's 1

- ¢ . :
k. Suitability of furniture and equipment for particular exceptionality being served in classroom. _

T S S 3--- S0 — - 1 : -
* all furniture and . some furnituresand ! no furniture and equip-
equipment suitable for equipment suitable ’ . ment suitable for needs
nems of physical and . - for needs of physical . of physical and
learning requirements - L Oand learning require- iy learning requdrements .
of students in the class ments of students in . " of students in the-
ey the class . class
1. Intra-tlass groupings .
3 ‘ , > ) . .
L atalatatd -4 3 R vemmanee] e
all objective data on . some objective data on . no.'objective data used e
. academic skill and academic and behavior to determine intra-
behavior is used to is used to determine ) class groupings
determine intra- ) intra-class groupings .
class groupings ) ) , "
m. Pupil responsibility ’
5aomemmmmane 4 3- - B B ettt el ————eew=]
pupils carry out in- ' © pupils do not _carry
dividual assignments . . ) - . , out individual assign-
{ndependently ments independently
n. Peer cooperation V
Ba= ——— 4 ——— ade- G e Dl ————ties]
pupiis help each other’ . pupils sometimes help pupils neﬁ help each -
y with classroom tasks . each other with class- other with classroom .
]:lk\l‘c o room tasks . tasks - '
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IV, - Horking With Other Personnel 7

6. Responsibilities of classroom aides ‘ , ‘ h
Hesmmmmamnnemaon - cefemmeseeom e nnnan - 3--- cevmamema e e ht T LT LY S S|

: & C . ., B ) - -
aides responsibility ’ role of the aide is no tlear role ever
is defined in writing defined only by discus- . defined faor classroom

~ ) . : :
i sion- . z{de

p. Daily schédule, for aides _ ' P 4
Semmmaaa B -t B it L e 2omemnene ———- 1 )
scheduled duties during ' scheduled duties during . no schedule. for aides’
instructional periods instructional -periods N o duties has been -
are in writing o have been discussed but ] © . written,or discussed

are not written

q. Utilization of school-based ancillary personnel .
. I < . - i —

Bamammmmcc e e m————— VA O VA SRRV SPUSHURY, PORSUPPRR, )

~

a variety of resource ’ source person . i resourEE\ng;sE:hel do
personnel serve teach- i ser and/aor . not serve teachers
ers and/ar pupils on a pupils only when called .. and/or students,
reqular scheduled basis upon
r, Related services ) ' B -
Bamecanmccvimnracnna- B B PELEER EEREEEPeS B L L R 2 —vmaa 1
all related services some related services no related services as
are being provided as . " are being provided as . . specified by the IEP
specified on the IEP : specified on the [EP : are being provided
- ( 7
| A : N
Af\ . N
<




SPECIAL EDUCATION PROGRAM CHECKLIST

E . ' . " Sunihary Sheet A

Teacher:

Prinbipal:

‘- . ) Item Rating. i o S

2

7.

1EP

Coments

Score

__Comments

a0 o N
[ I

P

IEP in class
Assdssment IEP Goals
IEP Tasks -

Annual Goals ,
Short Term Objectives

pa

]
il

Record Keeping

" Comments

Score

Comments

B - e
'

Student File
Individualization of
Instruction

Record Observation
Informal Testing

Materials and Equipment

Comments

Score

Comments

C =E
. I _ kK -

Individualized Materials
Furniture & Equipment

1

Planning for Classroom
Interactions

Comments

Score

Comments

@
D -
[

Intra-class Groupings
Pupil Responsibility
Peer Cooperation

=g
4

11
i
il

-

Working with other
Personnel

Comment s

Score -

Comments

LT O

-
)

Aide’s Responsibilities

- Aide's Schedulle

Utilization of
Ancillary Parsonnel
Related Services -

3

RN

N

1
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, - SPECIAL EDUCATION -PROGRAM CHECKLIST
R : . . . -
- . SUMMARY SHEET - 8
Recommendations: !

. . LY

Teacher: - -
p 4
7y
o

) . (b

i
s
, ~ N -
Principal: '
Other: (counselor, therapist, etc.)
. ey i
Date of next visitation
£
.~ L] w B ‘
50 '
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. SPECIFIC ROLE RESPONSIBILITIES




I

v Speclflic Responsliblliitlies Grld

[y

In order to asslst the school personnel in accompllshing The!F‘Tasks, the School®

District of Phlladelphla and the Alliance staff have developed a sbec!f!c

responsibliltles grlde The grld conslsts of flve columns. These columns provide the

faculty/staff member with descriptlons of the elements necessary Tb meet handlcapped

students' needs under a glven clrcumstance, The flve column,headjngs are as follows:

l. Inltlatlon of Task--This column presents a speclflc sltuatlon to which the
faculty/staff member needs to react. '

2. Task Descrlptlion--This column presents the speclflc task that must be
performed, glven the sltuatlon ldentlfled In the flirst column.

bl

3. Tools and Equlpment--Thls column presents speclfic l1tems (records, tests,
assessments, standards, guldeilnes, etc.) that wli! be needed to accomplish
the tasks described In column two.

N

4, Personnel Inter face-=Thls column asslsts the faculty/staff member In
ldentifyling those people who shou!d be Involved dlrectiy or Indlrectly in
accomp | Ishlng the task descrlbed In column two. ,oo®

Se Speblf!c Outcomes-~Thls columﬂiprovldes the faculty/staff member with speclflc
Informatlon that needs to be obtalned, or a speclflc actlivity that should be
accomp | Ished through the task ¥escrlbed In column two,

~Thls grld presentation enables the faculty/staff person to see at a.glance what

& s

1s needed, ;:}§( what clrcumstances, and how to accompl!ish the speclflic Ta;k.
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REPORTS TO Associate Superintendent for Externpal Operations
' Central and District Office Administrative
CLIENTELE;“i@uuLﬁupetyiiory Personnel, School Principals . = =
F .Personnel Specific

Tools/Equipment

Interface

Out come

1. @ Home Rule
Charter
e budgets
. e labor market
data
e advisory commit-
tees
® ;program evalua-
tions\ ‘
® student perform-
ance data ‘
e OSHA standards
® needs assessment
e ongoing inven-
tory procedures and
documents . @
e building codes
- @ vendors
) ® business and
lindustry representa-
tives
e federal and
state legislation
e School District
policy
e administrative
policy
e certification.
requirements
e inservice
‘training

1. e advisory committees

® state consultants

"e legal staff

® personnel and labor
relations

.8 Division of Special
Education

® Office of Staff and
Leadership Development

e Field Operations

e Federal Programs

® representatives
from business and in-
dustry

e institutions of
higher education

e field staff

e total vocational
staff

“,

O

" local mandates.

] where needed.

56

1.” Compliance with
state, federal, and

Appropriate educational
programs for all
children. Full assign-
ment of certificated
and competent profes-
sional and supportive
staff. Labs, shops,
and classrooms for vo-
cational training, in-
cluding adaptations

for handicapped students

»
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Jog TITLELt_EKQQELLM? Director, Director of Vocational Education

Q}yision

of Career Education

DEPARTMENT

D)
initiation of
- ~Fask

-

Task Description o {

L

a

1. Relevant federal and
state laws and regulations
including P.L. 94-142,
Section 504, P.L. 94-842
Pennsylvania School Code,
Pennsylvania Special Ed-
ucation Standards, Regula-
tions and Guidelines for
.Vocational -Education.
School pDistrict policies,
assessment of student
needs and assessment of
staff training needs

RN

1. e Program planning, revision, implementa-
tion, monitoring, codrdination, and develop-
ment

e Facility planning, maintaining equip-=
ment, inventory, allocation of space, compli-
ance with regulations regarding building codes
and safety, upddting of equipment, building
renovation, and equipment repair
% ¢ Distribution of funding

e Policy development to ensure compliance
with state, federal, and local mandates

e Personnel functions including recruit-
ment, Selection, training and developmeqp,
and evaluatjon of staff

Y

98
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Y

Executive Director, Directors

' (Adminfstrative Services, Instructional ervices,b
JOB TITLE ~ Clinical Services), Assistant Directors
Division of bpec1al Education. o .

| )li:l’AR'l'MEN'l‘Y_ )

Page 1 of 2

'&fﬂlintinu of

Task

I

Task Description

d K3

1. Relevanf federal and |-

- state laws and regula-

tions including P.L. 94- |

.142, Section 504, P.L.
94-482, Pennsylvania’
School Code, Pennsylvani

1. e Development and implemeﬁtation of the
Intermediate Unit Special Education Plan

'@ Development, interpretation, -and. dissem—
ination of policies affecting the implementa-

tion of the Intermediate Unit Special

Education Pigg/

Special Education Stand-
ards, Pennsylvania Regu-.
lations and Guidelines
for Vocational Education.
Relevant court decisions
and consent agreements,
School District policies,
assessment of student
needs and assessment of
staff training needs.

- ® Allocatifpn of spec1al education
resources to {the dlStrICtS on an equitable
basis

¢ Ensuring compliance by the School
District with all legal mandates relating

~to the éducation of exceptional children

‘e Budget development and fiscal management
regarding all special education monies

¢ Implementation and coordination of
services which, because of their nature and
scope, must be provided through the central
office. These services include:

e Coordination of the Child Study

"Evaluation Teams (CSET)

. Coordination of special education
research and evaluation unit activities

® Coordination of federal programs

e Development, implementation, and?
monltoring of new programs -

e Implementation and coordinatlon of the’’

~ Intermediate Unit Comprehensive System of

Personnel Development pursuant to the

- commitment of the school district to train

personnel to implement P.L. 94-142

39
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REPORTS TO Associate Superintendent for External Operations

Central and District Office Administrative  ~

CLIENTELE

and Supervisory Personnel, School Principals

Tools/Equipment

Personnel
Interface

Specific
Out come

Q(

1. ® home rule
charter

® board policy

® administrative
" policy

® budgets

® federal and
-state guidelines

‘s student perfor-
mance data

., ® program evalua-

tion results (with
current field input)

e ongoing staff
needs assessment

e inservice
training '

e certification
requirements

e advisory
commit tees

‘Relations,

l. o' District Office

Staff$

District Superintendents

District Special Educa-

tion Administrators,

Supervisors, .

Psychologists’,

Instructional Advisors
® Central Office

Staff:

Division of Career

Education,

Office of Curriculum

and Instruction,

Field Operatioms,

Early Childhood

Education,

Personnel and Labor

Managing Director for
Administrative Services,
Research and Evaluation
Federal Programs,

School Facilities/Plan-
ning,

Office of Staff d
Leadership Development

60
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1. Compliance with
state, federal, and
local mandates..Appro-
priate educational
programs for all -
handicapped children.
Full assignment of
certificated and
competent professional
and supportive staff.




DEPARTMENT

- JOB TITLE

_Division of Sbecial Education-

Executive Directors, Directors :
(Administrative Services, Instructional Services,
Clerical Services), Assistant Director

T - S

Page 2 of 2 ‘ ] ”

lh!itlutinn of
Task

/,fe Task Description

® Review and respond to complaints

relating to compliance with local, state,
nd federal mandates, the Commonwealth of
Pemmsylvania Regional Review team, Advocate
organizations, parents, local task force and 1
others at the local school level

- ® Development and maintenance of a student
tracking system as required by P.L. 94-142




REPORTS TO Associate Superintendent for,External Operations -

Central and District Office Administrative

CLIENTEIE

and Supervisory Personnel, School_BxincipalSL o

Tools/Equipment

Personnel

Interface

A

Specif[c
Outcome-




DEPARTMENT Division of Career Education

/

Page 1, o0f 2

¥

‘HHS'FPFLEMéssistant_Diréétots, Supervisors 05>Vocatiohai Education

initfatfon of
Task

Task Description

(1. @ Need for valid bene-
ficial programming
e Relevant federal and
state laws and regulations
"® Local school district
policy

1. e Monitoring and improvement’3¥ instruc-
tion-

® Assist in the organization and admini-
stration of central office activities of a
"specialized" area (Business Ed, Trade &
Industrial, and so forth) v

)%

2. e Ongoing review and
1 program upndates -

e Federal, state, and
loccal guidelines

e Visitation and
observation

e Advisory commlttee
inout

e Safety requirements

e Needs assessment

/]
2.0 Curriculum development and modification
o Update, select, and recommend appro-
priate equipment and ifistructional materials

o

63
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REPORTS TO Associate Superintendent for External Operations [ 1

K
Central and District Qffice Admfﬁistrative n
CLIENTELE and Supervisdry Personnel, School Principals
Personnel Specific
Tools/Equipment Interface - Outcome

y

1. e direct
observation

e classroom
visitation

e individual and
group conferences’

® test results

e job placement
records

e employer feed-
back

e input from
postsecondary
institutions

e standards for
curricula

1. e"department heads

e directors of
vocational education

e principals '

e director of
special education

e school administra-
tive personnel

e business and
industry representatives

L]

1. e Program evalua-
tion and/or modifi-
cation

e Support and
service to all
instructional pro-
grams

.2. e professional
literature

e needs assess-—
yments

e local advisory
committees

e training pro-
grams -

e materials
developed by state
departments, post-
secondary institu-
tions and vendors

Aruitoxt provided by Eic:

2, e curriculum writers
from the central admin-
istrative offices,
field instructional
staff .

® business and -
industry advisory
committee representa-
tives - N

e state staff

® commercial
publishers .

e teachers

2, Modified curricu-
lum and the aevelop-
ment of new instruc-

tional materials that

reflect current
technology and man-
dated curriculum
requirements

]

L




- Assistant Directors and Supervisors ‘
JOB TITLE __ of Vocational Edueation’

’

DEPARTMENT Division of Career Education

Page 2 of 2 o »
[nftiutiqn of . : -
Task Task Description
2. continued 2, continued
r
Vad .
- = Q
P-4 : —
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REPORTS TO Associate Superlntendent for External Operations __

Central and District Office Administrative

CLIENTELE and s

-

1s

1

Tools/Equipment

Perspnneﬂ
Interface

- Specific
. Outcome

[
2. continued
® coursework
standards establish-
ed by industry °
. @ state regula—
tions.

2, continued

e district staff

e employers
e vendors

65
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SUMMARY .ot

-

The admlinlstratlve and supervisory personnel work closely with the local school

'X‘(S) N
personnel In order to provlde leadershlp

In !ﬁsf!fuflng programs and sertlces that will

ansure that héndlcapped students have approprlate educatlonal opporfunlf!és In the

~

least restrlctlive environment.

The admlinlstratlve and supervlsory staff can asslst and support new teachling .
e

methods, faclllty msd)f!cafldns, and support services that are needed by these >/

& . :
students. The adminlstrative and supervlisory personnel can also provl!de for 'regular

5
P .

monltoring and feedback for those who are de!lvering services and Instruction to the
o ¢ Pl
students, and thus help to Improve, adjust, and modlfy programs as necessary,

The ieadershlp )n'breservlce a;d Inservice wor kshops as well as other methods of

lbsfaff tralning Is an !mporfahf element of the adminlstrative and supervisory staffs!

responsibllitles. in addltion, they must be constantly aware of the CSET and the IEP
process so that they may provlde assurances of complilance and cooperatdon wlthin the
var lous declslons of Tﬁe school districts -

The speciflic responsiblilty grlds are provided In order that the administrator

w;ll have an easy reference to ways and means of fulfliiing respons!blllflés to the

hand I capped student.

W

ERIC B -

Aruitoxt provided by Eic:
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Benjamin, L., and Walz, G. R, ;Lunsellng Exceptlonal People. Ann Arbor: The
Unlversity of Michlgan, 1980, (ERIC/Caps)
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Srewer, G, D,, and Kakallk, J. S Handlcapped Chiidren: Strategles for.
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Ablngdon Press, 1977,
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Hohensh!!, T. H., and Bernsteln, M¢ Resource Gulde: Vocatlonal Counsellﬁﬁ\for
‘the Handlcapped. ERIC Document Reproductlon Serglce, 1980.

Huebner, T. Speclal Educatlon Careers: Tralnlng the HandIcapped Chlid. Culver
Clty, CA?! Soclal Studles School Service, 1977. 3

Jacobs, A. N,; Larsen, J. K.; and Smith, C. H. Handbook for Job Placement of Mentally -
Retarded Wor kers. Garland STPM Press, 1979. »

Johnson, C.; Lamkln, J.; and Ward, M. Expandlng Wor k Optlons for Exceptlonal
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Lamkin, J. Gettlng Started: Career Education Actlvitles for Exceptlonal Students
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v

McKelvin, W., and Frledland, B. Career Goal.Counsellng: A Hollstlc Approach. F.M.S.
Assoclates, 1978. '

Phelps, L. A., and Lutz, R. J. Career Exploration for the Speclal Ed
Learner. Allyn and Bacon, 1977, \ .

Schmldt, M, R,, and Sprandel, H. Z, Servlng Handicapped Students. San e
Franclsco: Jossey-Bass, 1980.

Torres, S., Ed.) A Primer on IEP's for Handlcapped Chlldren. Foundatlon for

Exceptlonal Chlldren, 1977, '

Vasa, S. F., et, al. Career Educatlon for ThejHand!capped Child: A Gulde to
Parent Educatlon Programminge. Columbus: ERIC and Natlional Center for Research
In Vocatlonal Educatlon, The Ohlo State Unlvers!ty,- 1979.
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Wyne, M.D., and O'Connor, P.D. Exceptlonal Children: A Developmental Vléw.
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Entrles in thils’ blbllography were col lected and catalogued for the use by
administrative and supervisory personnel In the Phlladelph!a Schoo} District., The
ob_jq‘cﬂves are To prov!de ass!sfance'

In the !donﬂf!caﬂon of ma'ferlals to
be utlllized for both general curr!cuh:xm
and speclallzed programs;

for locating materjals that present procedures
and methods for serwling both speclal

educatlon and vocatlonal educatlon e

Entrles In thls bibllography were Identlf]ed Through errafure searches of the
Educatlonal Resources lnformaﬂon Center (ERIC) Clearlnghouse whlch conslists ofs

Y
articles from over 700 journals Indexed
by the Current Index to Journals In Educatlon

(CIJE) and ’ .

research reports, papers, bibllographles,
and books Indexed by Resources In Educatlon.
(RIE) {

Insofar as posslble, each catalog entry g!ves the title, developing !nsﬂ‘ruﬂon or
author with address, date, number- of pages, and price An absfract follows which Is
drawn In most cases dlrectly from the ERIC entry. nt}les with an "ED" number Inciuded
may be obtalned In microfiche (MF) or -hard copy rom the ERIC Document
Reproduct lon Service, Leasco informatlion Products, 4827 Rugby Ave’nue, Bethesda,
Maryland, 20014. ‘

O
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EQI934i8  CE025620 ' %

An Investligation of the Vocatlonal Dlrfectors! Role and Respogsibliltles In
the Dellvery and Evaluaf!on of Disadvantaged and Handlcapped Vocayfional Educatlon
Programs, as Percelved by the Local Adminlstratore. -«
Flnal Report. A : ‘ '
valentlne, Ivan E.: Oshlma, Asahl T .
Colorado State Unlv., Ft. Colllns. Dept. of Vocatlonal Educatlon.
May 1979 {74 pe: Smali type In tables wlli .not reproduce well. For
a related document see ED 178 723
Spansoring Agency: Colorado State Board for Communlty Colleges and -
- Occupatlonal Educatlon, Denver.
u _EDRS Price - MFOI/PCO7 Plus Postage.
Language: Engllsh . o
Document Type: RESEARCH REPORT (i43) - - . .
Geograph Ic Source: U. _S./Colorado .
<+ : Journal Announcement: ‘klEMARBI : "
A study assessed and compared perceptlons of local vocatlonal educators toward
deiivery and evaiuatlon of vocatlonal educatlon programs for the dlsadvanfaged and
hand lcapped. Emphasl!s was on ldentlfylng factors affecf!ng vocatlional educa*!on for
the speclal needs popuiatlon and areas of concern reiative to these factors. A'survey
| Instrument was prepared and malled to thlrty-slx vocatlonal adminlstrators and
thirty-three suppiemental servlces-speclal needs program coordlnators responsibie -for
vocatlonal educatlon programs for spec!al needs students. Bofh groups percelved need
for federail and state flscal supporT, local comm!tment for services, avallablilty of
tralned personnsel, avallabﬂl!fy of reievant course offerings, and pre and In-service
training opporTun!T!es'for votatlonal teachers as factors contrlbutling to program
success. A need for professlonally Tra!ned vocaflonal support personnei 1o share
resgonsibliltles wlth iocal !nsfrucfors was perce!ved. Local services ldentifled as
on*r!bﬂflng foward program success. Included coordInated ldentiflcatlon and selectlon
processes, supplemental services, speclal educaf!on asslstance, and avallabllklty of '
assistance from soclal agencles. The Indlviduailzed Educatlon Program was vlewed
as an essentlal tool In program deveiopment., Ofper flndings Included (1) cooperative '
. efforts with other agencles were signliflcant factors In job placement, (2) vocatlonal
educators' awareness and undersfand!ngvof the handlcapped and d!sadvanfag;d needed to
be expanded, and {3) Inadequate physlcal facliltles have been barrlers to student
'parTipraTlop. (The survey Instrument !s appendeds) (YLB) : P

v

1
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£7§73533 CE0I9603 ~
‘ Least Restrictive Alternative for Handlcapped Students, Information
5eries Nos i43.
Tindali, Lloyd W.; Gugerty, John J. .
Ohlo State Unlve, Columbus. Natlona} Center for ' g 3
Research In Vocatlonal Educatlon, :
1979 45 pe: For related documents see CE 019
604-618 . _
Sponsoring Agency: Bureau of Occupatlonal and Aduit Educatlon
v (DHEW/OE), Washington, D.C.
 Bureau No : 49SAH80003
Contract No.: 300~78-0032 '
EDRS Prlce - MFO)/PCO2 Plus Posfage.
Language: Engllsh
Document Type: RESEARCH REPORT (I43) SERIAL (022)
Geograph Ic Source: U, S./Ohlo '
Journai Announcement: RIEDEC79
One of a series of sixteen knowiedge transformatlon papers, thls paper examlnes . the
concept of the ieast. restrictive alternative for handlcapped students as 1t applles to
vocatlonal educatlon and proviges representative modeis of service dellvery systems.
Flrst, the origln of the leatjﬂreSTrlcT!ve environment concept Is traced, Including the
phliosophy behInd !t, the roke of the courts and ieglsiatlon, and the Influences of
research, and of the search for raclal equallty. Next, vocatlonal programs and
mate~lais are summarized that have attempted to provide ieast restrictive alternatlves
for the hand!cappeds Included are descriptions of the current research i1terature;
textbooks and handbooks, professionai deveiopment programs; workshops; the role of The
#araprofesslonai; competency~based programs; models for dellvery of servlices;
Techqlques for teachlng the tralnable mental Wy retarded; work experlence programs; two
projectss one In Minnésota and one In Wlscons!in; barrlers to the successful compietlion
of vocatlonai programs by the handlicapped; and the right of the handlcapped to
emp ioyment, Based on the author's experlence, three areas are Jdentlfled as baslc to :
deveioping ieast restrictive vocational services: (i) preservice and Inservice >
fra!n!ng, (2) development of a prescription foundatlon; and (3) teacher preparation for
work wlth handlicapped students, Recommendatlions are offerei/jn the areas of plannling,
staff development, currlculum, and Instructionai materlals.” An extenslve |lst of

references Is provided at the end. (ELG)
- <
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‘compr ehens | ve guldeijnes, operatlonal procedures, and reallistic methodologlies for

- 1dentlifylng, summarlzing, and dissemlnating materlals and processes, and results

EDI83941  CE024664 -
A Vocatlonal Educatlion Researcl Program In the Portland Pubilc .
School District. Flnal Report.
Rumble, Rlichard R.
Portiand Publlc Schoots, Oreg. ‘
Apr 1979 54 p.: Appendix M removed due to marglnal leglbl|lty.
For related documents see CE 024 665 and
ED 162 475-479
Sponsor ing Agency: Bureau of Occupatlonal and Adult Educatlon ' ¢
(DHEW/OE), Washington, D. C. '
Bureau No.: 498AH70234
Grant No.: GO07702245
EDRS Pride - MFOI/PCO3 Plus Postage.
Language:’ Engllish '
Document Type: PROJECT BESCRIPTION (141)
Geographlc Source: U. Se/Oregon
Journal Announcement: RIEAUGSO " ' !

A project was conducted to Improve the capaclty of the Portland (Oregon) School
District to fully Implement Individualized vocatlonal educatlon programs for the
handlcapped. Four high schools participated In the project, which Involved the
fol lowlng actlvitles: assessing current capabllities of the schools Involved;
conceptualizing and artliculating col laborative planning sequences and data~based
declslion-making among var lous organlzatlonal elements within the district; developing

phasing In and Implementing Indlviduallzed vocatlonal educatlon programs; and
g g

related to the project. It was determlined that the dlstrict has the capabliity to
malnstream t handlcapped wlth concurrent support sQerces. Several publlications on
guldelines for malnstreaming-hand!capped students Into vocatlonal programs were
produced. Some of the concluslons were (1) staff development |s vitally necessary and
ef fective; (2) Individuallzed education prbgrams need Improvement in quallty with more
vocatlonal educators Involved; (3) procedures for ldentlfylng handlcapped students are
!nadequate; (4) testing procedures are good but need to be made more avallable; and (5)
more coordination, placement, follow-up, and staff development are needed. ({Author/EM)




EDI6089! 08 CEOLB406,
Needs Assessment Procedure: Malnstreaming Handlcapped. Volume !.
Flnal Technlcal Report, .
Hughes, James H.: R!ce, Erlc
System Sclences, Inc., Chapel HIil, N.C,
May 978 |8 pe: For-a related document see CE 0i8 407
Sponsoring Agency: Bureau of Occupatlonal and Adult Education
(OHEW/OE), Washlngton, D.C, Dlv of Research and Demonstratlon,
Bureau No.,: 498AH70i91
Contract No.: GOQ77C0070:
EORS Price - MFOI/PCO! Pius Postages
Language: Engilsh -
Document Type: PROJECT DESCRIPTION (|4|)
Geographlc Source: U, Se/North Caroilna
Journal Announcement: RIEMART9
The deslign and development of a needs assessment procedure to asslst jocal vocatlonal
education adminlstrators In planning a malmastreaming approach for handicapped students
'n vocatlonal educatlion was the purpose of thls study. The methodology Invoived a
revlew ofrthe ilterature on the gensral malnstreaming toplc, program pianning, needs
assessment procedures, barrier ldent!flcatlon and anaiysls, program evaluatlon,
malnstreaming handlcapped In vocatlonal educatlion, and related areas and lssues. Also,
Interviews were conducted wlth speclal educatlon dlrectors In flve schooi systems.
From the studles and reports reviewed, a procedure was deslgned and developed. it ls
concepfualiy based_on’a program planning and evaluatlon model wlth four components:
(1) needs assessment and barrlers ldentlflcatlon; (2) development of strategles to meet
needs and overcome barrlers; (3) Impiementation of planned strategles, and (4)
evaiuatlon. The procedure features the nomlnal group process technlque !n the needs
assessment and barrlers ldentlflcatlon phase, and the force fleld analysls technique In
the deveiopment and seiectlon of alternative strategles. An adminlstrator's manual was
prepared to gulde appllcatlon of the needs assessment and plann!ng procedure at the
local educatlion agency level. (It Is avallable as CE 0i8 406, Volume II of thls |
two-voiumed report,) (Author/JH) :
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EDY112091  CE004857 - ‘

Vocatlonal Educatlon for Students with Speclal Needs: An
Administrator's Handbook.

Altfest, Myra, Ed ; Hartley, Nancy, Ed.

Colorado State Unlv., Fte Colllns, DepT. of Vocaflonal

Educatlon. o
Jan 1975 56 p.: For related documents, see CE 004 856-858 <§
and CE 004 860 v "

Sponsar Ing Agency: Colorado State Board for Communlty
Col teges and Occupatlonal Educatlon, Denver.
EDRS Price - MFO!/PCO3 Plus Postage.
Language: Engllish
Document Type: CLASSROOM MATERIAL (050)
Journal Announcemenf. RIEFEB76
The adminlstrator's handbook contalns seven sectlons, each deallng wlth a spec!flc
aspect of vocatlomal educatlon for students with speclal needs. Sectlon | describes
the process of ldentifylng handlcapped and dlsadvantaged students Sectlon 2 covers
- assessing the,needs of such studefits. Sectlon 3 dlscusses developling district
priorities to"meet the student's needs In terms of personnel, spec!él services,
‘facliities and equlpment, and speclal programming., Sectlon 4 presents a system chart
which summarlzes In graphlc form the flow of actlon and Interrelatlonshlps between the
var lous elements of the vocatlonal educatlon process. Sectlon 5 descrlbes varlous
community agencles, thelr major emphasls, and the admlnlstrator's role In coordlnating
+helr resources for optlmum use by the school systeme Sectlon & discusses Indlvlduat
orescrliptive Ed¥catlon, one solutlon that has proved successful In satlsfylng the needs
ot handicapped and dlsadvantaged students. Sectlon 7 covers evaluatlon for .
establishlng accountablllity, upgrad!ng program efficlency, determinlng services. needed
- recognizing probiem areas, and meef!ng program objectlves. One-thlrd of the document
conslsts of four appendIxes whlch provide sample referral sheets, student data sheets
and needs prof!les, and Instructlons for the use’of dlsadvantaged and/or handlcapped
supplemental services. (Author) :

El{lC ‘ o | 80 [—
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EDIS4163 08 CEOI5772 ' e
Malnsfreamlng Handlcapped Students In Occupaf!onal Educatlion: Exemplary
Administrative Practices.

Tarrler, Randolph B.
Clity Unlve of New York, N.Y. Instltute for Research and Deveiop-
ment In Occupatlonal Educatlion,
Mar 1978 103 p.: Parts of thls document, and the entirety of Appendix E, may
not reproduce well due toc faint, broken, or heavy print.
Sponsoring Agency: New Yor k State Educatlon Depts, Albany.
Dive of Occupatlonal Educatlon Supervision,
Report‘No: CASE-04-78
Grant No,: VEA-77-C-716
EDRS Price - MFOI/PCO5 Plus Postage.
Language:\, Engllsh
A study was conducted In New Yor kState to Identify the admlnlstrative factors and/or
practices that contrlbute to successful hlgh schoo! programs of malnstreamling the
handlcapped and to develop a wor klng report that ldentifles these factors and/or
practices to ald occupatlonal educatloh adminlstrators and supervisors In planning and
evaluating programs, Twelve representatlve school districts were vislted and
Intervliewed by teams of advlisory consulfanfs. Nine adminlstratlve components were
rated for thelr effect]vensess, and the features of each were outllneds Then a
hlerarchy or priority Ilsting was establlshed of the slgnlflcance of each component of
the adminlstrative practlices. In order of thelr apparent Importance they are as
follows:* (1) organlzatlon and structure of the program, (2) professlonal traln
actlvllites, (3) personnel, (4) deslgn of malnstreaming program, (5) support services,
"and (6) communlty and state relaflgnf. Components found to bg unrelated to
ef fect lveness were preparatlon for aceptance of program, evaluatlon, and
facllltles/costss Other factors found to be relevant Included the basic phllosophy of
staff and administrators, the slze of the program, student asslgnment, currlcutum and
cooperatlive educatlion. (Among appended materlals are llsts of staff members and sltes
vislited, slte visit Interview and summer guldes, a bibllography, and features of an
of fectIve malnstreamlng program) (EG)
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ED 49188 08  CEOI4697
Vocatlonal- Educaf!on for the Handlcapped: A Revliewe. Informatlon

v

Serles No. 119,
Hull, Marc E. .
Ohlo State Unive., Columbus. ERIC ClearIng house on Career Educatlon.
1977 67 p. o
Sponsorling Agency: Natlonal tnst. of Educatlon (DHEW), Na;h!ngfon, D.C.
Contract No.: 400-76-0122
Avallable from: Natlonal Center for Research !n Vocatlonal Educaf!on .
Publlcatlons, Ohlo State Unlverslty, 1960 Kenny Road, Columbustfph!o 43210
(IN 119, $5.10, quantlty and serles dlscounts avallable.
EDRS Price ~ MFOI/PCO3 Pius Postage.
Language:~ EngllIsh
Document Type: BIBLIOGRAPHY (13})
Journal Announcement: RIEJUNT78
A revlew and synthesls of programming and techntques, useful In providing vocatlonal
educatlon to handlcapped secondary and postsecondary school students Is presented In
thls Informatlon analysls paper. Informatlon and Insights are glven so that vocatlonal
adminlstrators and supervisors can assess thelr efforts to provide equal opportunities
f5r the handlcapped to particlipate fully In all facets of vocatlonal aducatlion
Including youth organlzatlons, cooperatlve vocatlonal educatlon, vocatlonal guldance

" services, and consumer educatlon. Also, practlcal sug stlons are Inclided for

ef foctlvely accommodating handlcapped students through both reguiar and speclal
Instructlonal arrangements. Speclflc Top!cs dlscussed Include the followlng:

ratlonale for the partlclpatlon of the handicapped In vocatlonal educatlon, barrlers to
particlipation, Impact of leglsiation, Ildentlfylng the handlcapped, developlng
approprlate program alternatlves for Serv!ng +he handlcapped, prevocational educatlon,
role of vocational edusatlon In comprehenslve secondary programmling for the
academ!cal iy handlcapped, need for Interagency cooperation, curriculum and

'nstructional materials to asslst Ln vocatlonal tralnlng, personnel preparation,
evaluatlon of students and programs, and professlonal organ!za+!ons. The concluslon Is
made that emphasls of the future must be one of equal access and maxImum accommodatione
The appendhx contalns descriptions of Information systems on the handfcapped. (TA) '
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ED183942 CE024665
Malnstteamlng Hand lcapped STudenTs. Guldelines for Increasing the
Enrol Iment of Handlcapped Learners In Vocatlonal Cluster Programs In
the Portland Publlc Schools. ' A Research Project In Vocatlonal
Educatlon In the Portland Publlc Schools. 3 -
Rumble, Richard R. K B
Portland Publlc Schools, Oregon.
«Apr 7199, -181 ps: Some pages wlth small, I1ght type wlil not
reproduce well. For related documents see CE 024 664 and ED 162 475-479,
Sponsoring Agency: Offlce of Educatlon (DHEW). ‘Washlngton, D C.
EDRS Price - MFOI/PCO8 Plus Postage ' '
Language: Engllish
Document Type:. NON-CLASSROOM MATERIAL (055)
Geographlc Source: U, S/Oregen
Journal Announcement: RIEAUG8O
This gulde addresses steps that must be taken at varlous adminlstrative. levels and at
the course or program {evel -In order to successfully Implement P, L. 94~142 (see CE 024
644). The guldellnes, called actlon steps, are organlzed and discussed In the
fol lowlng categories: central adminlstrative actlon; area adminlistrative actlon;

bulldlng level actlon; and course or program leve! actlon. A chart Is provided glving

a.brlef descrlption of all the steps to be accompllished wlthln a schoo! district In
order to successfully malnstream handlcapped youth In vocatlonal educatlon. An
annotated blb!lography,ls also Includeds. Several materlals are appended, Includ!ing
Porttand Pubilc Schools Pollcles and Procedures regarding programs In speclal
educatlon; related process forms and plannling formats; program out!lnes; and survey
results and other supportling data, (BM)
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EDIO704Z 95  ECO72643
. Development and Implementation of Secondary Speclal Educatlon
Programs. . . -
Baxter, Jan
Michlgan State Dept. of Educatlon, Lanslnge
Jan 1975 35 p. ,
Sponsoring Agency: O0fflce of Educaf!dn (DHEW) ,
Washington, D. C. '
EDRS Prlce -~ MFOI/PCO2 Plus Postage.
Language: Engllsh ‘ .
Document, Type: RESEARCH REPORT (143)
‘Journal Announcement: RIEOCT7S " ,

Jlscussed are criterla for developlng and Implementing secondary school speclal
educatlon programs leading to a high school diploma“or exceptlonal students In -
Michigan. It 1s explalned that handlcapped students should be Integrated Into regular
progr'ﬁs whenever posslble but that an Educaﬂ(onal Plan\?!.ng and Placement Commlttee may
recommend speclal programs or services based oh an indlvliduallzed assessment of a
student's needs and followed by establlishment of educatlonal goals and performance
objectives. Recqhmended are minlmal performance objectlves for personal adjustment,
prevocatlonal and vocatlonal educatlon for students who cannot complete.a regular
course of study. Vocatlonal rehabliltation services are brlefly descrlbed, and an
educational accountabl!lty model Is presented for developling ‘secondary level programs
for the handlcapped. An appendlx contalins procedures for Involvlng parents, students,
teacher, adminlstrators, and communlty members In helplng the Board of Educatlon to
select approprliate terminal objectlves, (LH)
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EDI89753 ECI24293 . ) e
MalIns treamlng Workshops for Vocaf!onal Adm!n!sfrafors.
"Flnal Reports , : . .
Dah!, Peter R, . ) e : »
- Amerlcan Inst]ltutes for Research In The Behavloral :
Sclences. Palo Aito, Callf i .
Sep 1979 63 p.:t Two documents previously entered In ERIC ‘ .
have been removeds Cltatlons on titie pages In Appendlxes.

Sponsoring Agency: Bureau of Occupational and Aduit Educatlon

(DHEW/OE), Washlngton, D. C. - ] . —_—
Dlvislon of Research and Demomstration. ] ‘ - o
Report No.: AIR-FR-66900~9/79 - '

Bureau No.: 498AH70316

Grant No.: 007702227 ,

EDRS Price: MFOI/PCO3 Plus.Postage. - : N

Language: Engilsh

Document Type: PROJECT DESCRIPTION (i4i)

Geograpttlc Source: U. S./Caillfornla

Journal Announcement: RIEDECSQ

The document presents the flnal report of a prOJecT To devaiop ma!nsfream!ng

workshops to help }pcaflonal adminlstrators In Callfornla Thciude handlcapped. s tudents
In thelr programs. Following a needs assessment survey of approximately 500 vocatlonal
adminlstrators, guldes to materlal resources and support servlices were prepared and
dlstributed at elght workshops which served 348 peopie. Among the workshop toplcs
were: legal requirements for serving handlcapped students, technlcal asslistance
avallable to vocatlonal educators through the State Department of Educatlon preparing
of fective Indjvidual educatlon pflans, planning programs for handlcapped students,’ <
getting students ready to functlon on The Jjob, equlpment and workplace deslign,
strategles for assessling and placling hand!capped students In malnstream classrooms.
Over 98% of those completing end of workshop questlonnalres felt that the workshop
would be heipful In thelr work. Over 80% gave one of the two most favorable respofises
(of four posslibliltles) In assessling workshop content and organlzatlon (Author/DLS)
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EDi167585 - TMOOB303
Final Evaluatlon Report., 1976-77 Projecf PeALVe E. !
) Evaluetion. Publlcatlon Number 76.57.
"Austin Independent School D!sfr!cf, Tex. - Offlce
of Research and Evaluatlon. ]
30 Jun 1977 60 p.: Best copy avaliable

EDRS Price - MFOI/PCO3 Plus Posfage.
Language: Engllsh

Document Type: PROJECT DESCRIPTION (141);
EVALUAT I VE REPORT (142)

Geographlc Source: U.S./Texas
Journal Announcement: RIEJUL79 _ )
Project P.AJV.E., serving senlor high schoois In Texas, focused on four area cruclai
to the educatlon of handlcapped studenfs: parental Involvement, academlc achlevement,
vocationai programmling, and extracurrlcular opportunlties. Thls report describes the

iéam!nlsfraflvé'arrangemenfs of the program, and evaluates the results of the program
largely In comparlson with stated goals and wlth the prevlous year. K The

for 1976-77, ; ar.
eva,uation focused on' the vlablilty of thé program and efforts to systematize déclsfon

making. Twenty-flve out of 27 actlvity objectlves were successfully Implemented dur!ng
this year, (CJM) ] ‘ . ?
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Vocational Admiplstrator's Guldebook: Malnstreaming

,Speclal Needs.Students’ In Vocatlonal Education.

.

Hoelleln, Roberf He, Jre = .
Indlana Un!v. of-Pennsyivanla, lnd!ana. ‘ —_— ©

Jun 1979 i3 p !

Sponsoring Agency: Ponnsylvan a State Dept, of Educaﬂon,‘!arr!sburg.

Bureau of Vocatlonal and Technlcal Educatlon.

* Contract No.: 94-9008" ‘ : ' Y
EDRS Price - MFO|/PC06 Plus Postage, - . ‘ : ‘
Language:- Engilsh ‘ + - .
Document Type: , NQN=CLASSROOM MATERIAL (055), GENERAL REFERENCE (}30)
Geograph Ic Source. UsS.Penpsyivanld ' L g

Journal Annouficement: RIESEP8O : -

This gu!dgbook preserts a systems approaéﬁkfo planning, !mplemenf!ng, and evaluaf!ng
ma Ins tream ‘programs for speclal neetts learners In vocatfonal education. . (The guldebook

ltself modeis thls sysTeq.) It 1s dlvided !nfo four sectlons and numerous subsectlons

" (components) In thls order: (J) !nfroducflon (1o ma!nsfream!ng, and the approach), (2)-
Program #bann!ng (s1x componenfs), (3) Program Impjementatlion (twelve ‘components), and
(4) Program. Evaluatlon (one component)., Séctlons 2=4 comprise the steps requ!red In
beglnning a new prograi or Improving an ex!stinfy one. Al though Thex are presenfed o

-ERI

chronoioglc
and may occ

provided -to
These resou

provlde

I order, many of the actlvitles from dl1fferent sectlons arfe Interreiated-

r slmuitaneously In actual practicg, Each self-confalned sectlon presents
oductlon, recommended actlvitles, and/or guldel!nes related to the toplc.
ource materlais, Inciuding sampies, checkilsts, and ‘fiowcharts, are
lijustrate and axpand The‘coﬁcepfs, approaches, and gu!del!ne% presenTed.
ce materlals are sulfable’for reproducf!éh. Each secflon was wr!TTen to
uselrs wlth Informatlion on’ concepts, alternatlve approaches, and spec!f!c

content, Flowcharfﬁ and/or checkl!gfs are Included and can be used as adm!n!sfraf!ve
check-of f shee*s for crltical steps !n the various processes? (YLB) v
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" EDI7T9770 CE023479 A . )
"~ AdmInlstering Programs for Handlcapped Students. Professlonal ‘\\x
"Development Serles, No 3, '
Albfight, Leonard - -
Amer lcan Vocat lonal’ Asaoc!aflon, Wash!ngfon, D«Cs; ERIC
ClearInghouse on Adult, Career, and Vocatlonal Educatlon, Columbus,

Ohloe 1979 25 p. - - . ‘

Avallable from: :'Speclal Publ!caflons, Amerlcan ‘Vocatlonal
Assoclatlon, 2020 N, 14th St., Arllington, VA.22201 (Order No, 10379,
$3.00)
EDRS Price - MFOI Plus Postage. PC Not avallable
from EDRS. i ¢
tanguage: Engllsh
Document Type: NON~CLASSROOM MATERIAL (055) SERIAL (022) .
Geographlic Source: U.S./Ohlo
Journal Anneuncement: RIEMAYS80
Intended as a primer for admlnlstratlve actlon, thls bookiet glves the vocatlonal
admln!strator some baslc guldellnes and strategles for managlng Vocaf}onal programs and
servicaes for handlcapped students and clarifles key concepfs; 0f the f!ve'sec+!ons
each addresses one of the major concerns of an adm!nlstrator: ldeﬁf!fylné students
with handicaps, the Indlvlduallzed educatlon program (IEP), student placement,

. monitoring and evaluatlng speclal services, and manag!ng human resources. Deflnltlons

O

of the handlcapped and nlne categorles of" hand!cap of féred In the 1976 vocatlonal
education leglslation (Publlc Law 94-482) are provided as weil _as suggestlons for

establlshing ldentiflcatlon procadures (part 1), Detalled planning for each student Is -

dlscussed In terms of the [EP==Its def!n!flon, partlcipants, teacher's contributjon,

‘and format, content, and process (part 2). Implicatlons of student placement by the

adminlstrator Inte the least restrictive environment are discussed next, Including
placement alternatlves, admlttance requlirements, and program accessibllilty (part 3).

An IEP status reportling system Is r ecommended to monltor the program, and a procedure

for evaluaf!ng the effecflveness of services ’ﬁ presented (part 4). 'Actlve teacher
Involvenment |s emphaslzed as !mporfanf for successfu! Implementatlion of program ldeas
and new procedures (part 5). Organlzaflon, conducT!on, and funding of Inservice-
programs are discussede A brlef note on ef fectlve advlsory counclls to“expand
education and employment opportunltlies follows. (YLB)
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? EDi74836  CE022468

Supportive Services for Speclal Needs Sfudenfs n Ma!nsfreamed

Vocatlonal Educatlon Programs: Guldellnes for Impiementation, .
Natlonal Evaluatlon Systems, Inc,, Amherst, Mass.
Apr 1979 73 p.: For a relafed document sge CE 022—467

CE. 022-467 : v

* Sponsoring Agency: West Virginla State Dept. of Educatlon,

Charleston, Bureau of Vocatlonal, Technlcal, and Aduit Educatlon.
EDRS Price ~ MFQI/PC03 Pius Postage. o
Language: Engllish v
Document Type: NON—-CLASSROOM MATERIAL (055) . *
Geographlc Source: U.S./West Virginla ’
Journal Announcement: RIEJANSD -
Governmen;: State (N -

Designed for vocatlonal Instructors and iocal school admin!stratlve personnei, these
gufdeilnes suggest ways forlimproving the vocatlional educatlon of malnstreamed speclai
needs students by providing supportive services to best meet visually hand!capped,
orthopedical iy Impalred, serlously emotlonaliy dlsturbed, or learnlng dlsabled. The
flrst of six sectlons dlscusses -the !dentiflcation of and prescription for sfudenfs
wlth speclai needs, Section 2 relates !Instructlonal supportive services and the role
of the vocatlornai Instructor. The thlrd sectlon expands upon the relatlonshlp of
guldance and counselling services and the role of the vocatlonal Instructor. Sectlon 4 -
d!scq?ses the ldentlflcation of job opportunitles, Jjob placement, and follow-up
services and the role of the wocatlonal- Instructor. The flfth sectlon descrlbes
correctlve and other supoortlve services deslgned spec!flcally for those stullents wlth
phys!cal related problems and supportlve services avallable outslPde thg Iocal schoo'.
The flnal sectlon descrlbes fundlng provisions for excess costs Involyed tn reguiar
vocaf!onal educatlon programs. A sample ilsting of out of school support agencles
prqy!d}ng support to persons wlth disabliltles Is glven. (LRA) *
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Appendlix A

5
Competency-based - Vocatlonal Instruction

Al} students In vocatlonal educatlon programs wlil.experlence the “

’,

” -

competency~based !nsfrucf!énal approach. Assessment of the student In direct relation
v : ! )

to those competency-based prograhs wli| become a prlmary focus of the school

2 v

psychologlst's dlagnostic services s
. , ‘ \ ’ ' . . "‘
In preparing all students with job sK1lls through wocational educatlon;, the

o

- ‘ ) .
school dlstrict is utlilzing what Is called Competpncy—bésed Vocatlonal Instructlon

\ -

(CBv1). ’if Is Important to understand some baslc pofnfs about th%s unlque type of

[4

»

Instructlion,
) z N . . L]
Speclai and vocatjonai educators are faged with the éhajgenge_of preparing
‘ - .
gfudenf§7Q!Th entry~ievel job skllis thatd#respond to technologlcal advances and

' .
-

changling work force needs. It Is Important for teachers to determlne the criterla for

successful performancé of Zpec!f!c Job skllls and to know when and how to’assess those

.

skliis &ffectiveiy. Teachers need to.know how the }abor market In certaln ocqupaflons

»
[

wlii vary. and how thelr programs can adjust to meet changlng }abor requ!remenfs.,'
Teachers are also faced wlth the challenge of preparing students wlth e;Try—level Job

skliis and the abliltles to pgrform effgetively In the worid of work.
[ .- v

8§
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Competency-based vochtional Instruction offers a systematic anﬁ/;}ex!ble

instructlonal ,approach to address_the challeng® of changlng work skiiis. CBVI Is
~ o .
. * .

responslve the dlfferent learning characfer!gflcs and learning styles of stuéen?s

.

and can Incorporate a varlety of teachling strategies. CBVI] spelis out .ormance

- -

~equlrements In the.fgﬁs of objectives and provldes s#eb1by~sfep dlrections that lead -

s;udenfs towagd competency, or successful demonstrated performance, of joqvfasks. .CBVI

v bl

‘s a flexlble, systematlc approdch In whlich s?udenfsbﬁork at thelr own pace In an '
L N

st ' . '
ineivliduallzed programe Uslng a sequence of performance objectives and learnlng —
v a ® 3y

I ' B
exverlences or actlivities, students work toward successful performance of occupaﬂonalﬁ‘Q

~3s«se Thelr performance ls evaluated on the bas!s of criterla stated In the

~

:er‘orm?A;e obJécT!ve. .

Compatency~based lnéTruc{ﬁgn Is an approach to vocatlonal education In which the -
; ® .

. . ,
smident Is requlred to demonstrate mastery of ldentlfled tasks in order to ach!ezé

) !

evtry-ievel competency fgt én occupation. Ac%ualeperformance ot a task ensures that
The sfudénf has not only the cognltlve knowledge requlred but also the ablilty to -

serform operations that are essentlai to the jobe. g’ )

©
I

Characterlistics of a competency-based vocatlonal Instructlon (CBVI) program are as

- ‘ '

. )
Q .
3. 19WS: . . s !

\
,

The CBVI program Is based upon empioyer-ver!fled competencles needed by
entry-ievel workers In §pec!f|c occupations. The sklils, knowledgs, i
behaviors, or attltudes can bé demonstrated so that the teacher can assess a
student's actual performance as ldent!fled in specttlc evaluation criterla,

94 83




» | .
Students know what thelr own learning object{ves are before they start

us!ng Instructional materlais, Performance objectives let the student know
" the sk!lls that wlli be learned and the criterla to be used for determlning
whefher mastery has been achleved, .-

- L 1
The student's iearning process and Instructlonal materiais are
Indlvidualized. The student's program Is self-paced, wlthin reason,
and learning actlvitles are tallored to meet Indlvidual learnlng
styles and characterlstics, Students are provided wlth slmuiated
sltuatlons Inh order to practice and demonstrate thelr skliis In an
occupatlonal settling. ‘ ‘

The student partliclpates !n“é?nned supplementary actlvltles .and uses%
resources daslgned to relnforce the learnlng actlvitles, The student .
does not work alone all the tlime and fréquenfly particlpates In
demonstratlons, group actlvitles, and the ilke. !

- L3
The' Instructlonal program Is designed to provigpy Immed!ate evpjuation
and fteedback after each learning expertence. Speclflc, criterlion~
referenced evaluaf!on devices aré used To assess the student’s progress

and performance. B : . i~ . *

Assessment of the student's performance Is used as the pr!mary source of
evidence for determining entry-ievei competency. Objectlive evaluatlons of\\
the sfu?§n*'s knowiedge, skiils, performance, and attltudes are completed
prior to certlfying the student as competent to perform entry-level tasks

within the §lven occuypation.

The ope aTlonalegp}4% are geqera&ly sel f=contalned and. Include all of the
Infgrmatfon essentlal to accomplish the expecTed performance. Occaslonally.
outslde references are required when the ‘student can best obtaln the !nformaflon
from the or!g!nal source, or when the reference Is consldered to be a sTandard by
practitioners In the occupation.

-
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The teacher's and student's roles change., The teacher Is a managér or
nfacliitator” of Instruction rather than a dlspenser of Information. The teacher
evaluates a student's performance when that student.ls ready to demonstrate
mastery. The student is Invoived In pianning the program, seeking heip when
needed, and malntalning awareness of progress. ' 1

a

X : .. L
These characteristlics of CBVI programs are based on sound Instructlonal practices’

¢ .4

and contribute to a solld foundaf!en for vocational curriculum developmenf.
®
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AppendIx B

u .
Advisory Committee Dutles

The local advisory councl! can asslst the local educatlonal agency with

vocatlonal educatlon progremming Improvements for handlcapped students In the fol lowing

ways:

ERIC

PR A v 7ex provided oy eric

o

4

>

Develop and malntaln approprlate commun!fy relatlons, Includling
communlty akceptance of all aspects of vocaf!onal educaflon ’
programming for handlcapped “studd¥ts, o .

Sugges? and‘§upporf needed local, state, and natipnal actlon TJ ensure
adequate programs for handlcapped students, ¢

@
~

Inform program staff of the specl!flc’ concerns of'hanglcappéd Indlviduals
and thelr advocates. ’

. : 4
inform program sTaff ‘of new developmenfs !nLyocaT!ona1 rehablllfaf!on,
lncludlng PR
‘changes In the labor “mar t that may affect employment of -
handlcapped Indlviduals;

Y

o

new developments In vocatloha! assessment, counsellng
technliques, or currlculum dgslign;

~ changeéyln govenrmental -pollcles on local, state, and natlonal 2
v levels that may affect handlicapped Indlviduals; .

. NG ' . v
new developments In adaptlve equlpment/devices that ‘can asslst.
handlcapped Indlividuals In ach!ev!ng dally I!v!ng skllls and
vocatlonal competencles,

v . - o 4
Suggest ways for  Igbroving dlssemlnatlon ?f program Informatlon,

“




N

-

- Speak on. behalf of communlfy leaders In suggesting new or mod!f!ed

curricula. .
Copduct communlity surveys.

Provide Instryctlonal help through resource speakers and opportunities
[
Informatién., “

14
EstablIsh standards for plannlng vocatlonal facli I1tles and for
salecting equipment and Instructlonal materlals.

Assist In determining criterla for evajuating student performance In
varlous aspecfs of the program.

Help-devalon secondary woryvexper!ence and cooperaflve vocational
nedUcaTlon programs for hand!capped students,

Asslsf‘in finding.placement opportunities for students,
Provlde accountablilty data for services provlded, Inciuding piacement
and follow=-up servlices,. ' .

y . .
Revlew, approve, and supporT proposals for state and federal fu nge.

.

Suggest new programs and supporT the administration In presenfaflons to
school board.
4
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